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ABSTRACT \

A study was undertaken of the process of recruitment
o gqraduate and professional training. The education plans of college

seniors in the South as the students expressed theem during their
“senior vear in 1960 were compared with their actual activities a year
later. The initidl survey had responses froa over 6,000 students.
Results show that 22 percent planned to enroll in graduate or
professional- school immediately after college gradwation, and 23
percent planned to enroll sometime later. Another 29.5 percent
definitely d4id not plan to continue at a later time. A lag between
the southern states and the rest of the nation in post-college
education aspiration was found. A year later one of the five males

as enrolled in graduate or professional education (compared to one

of three in a naticnal sample) and one of ten females was enrolled
(compared with one of five nationally). ?urther analysis is provided,
and the questionnaires appended. (MSE)
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~ ABOUT SREB

The Southern Regional Education Board was established by inter-
state compact as a public agency of 15 member states cooperating to
improve higher education. The board works with state governments,
academic institutions, and other agencies concerned with the field of
education. .

Board membership consists of the governor of each compact state
and four other persons appointed by him. One must be a state legis-
lator and one an educator.

In addition to conducting cooperative programs across staté lines
aimed at providing better graduate, professional, and technical edu-
cation in the member states, the SREB serves as an inform; tion
center on activities and developments affecting, higher education, pro-
vides consultant services to states and institutions, and promot 3 or
conducts studies of significant problems in higher education,
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Foreword

One of the major factors affecting the future supply of highly
educated personnel for college and univer'sity teaching, as well as for
other fields, is the rate of recruitment of qualified individuals to
graduate and professional study.

The study reported here sought to identify factors which affect
college students’ plans for graduate and professional study. It was
sponsored by the Southern Regional Education Board and the South-
ern College Personnel Association. Charles M. Grigg, Director, Insti-
tute for Social Research, Florida State University, was the principal
investigator. Almost 6,000 memters of the South’s collegiate graduat-
ing class of 1960, representing 31 colleges and universities in *he
Sdéuthern region, were first surveyed as college seniors and again
about nine months after college graduation:

The study s findings suggest that the prob}em of recruiting quali-
fied students to graduate study is a highly significant one for the
South. Only about one-fifth of the seniors surveyed actually enrolled
in graduate or professional school in the year following commence-
ment. Other studies indicate that one college graduate in three in the
_nation as a whole enrolls for some form of postgraduate training in
the year following conferral of a bachelor’s degree.

This lag between the South and the nation in the rate of recruit-
ment of students for graduate study is one which, in the words of the
report, “. . .the South can ill afford.” It is hoped that the study will
encourzﬁe action to make sure that all qualified college students give
thorough consideration to both the nature of graduate or professional
study and the opportunities afforde? by such preparation for service
in an inereasingly complex society.

Winfred L. Godwin, Director
Southern Regional Education Board
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Chapter 1

Introduction

S
[

This study is one of a growing number of studies of the process
of recruitment of persons to graduate and professional training.® It is
primarily concerned with determining the plans of college seniors in
the South for further education and the factors associated with both
the decision to continue and the achievement of this goal. The need
for more personnel with graduate or professional training is well
documented. How to attract these peoplé is not as well understood.

The design of this study called for determination of the educa-
tional plans of students 9xpressed toward the end of the senior year.
Approximately one year after graduatxon, the same respondents were
agked to report what they were actually doing, thus permitting com-
parison of plans with actual behavior one year later.

For those interested in the recruitment of s‘udents into graduate
and professional training, the study will give some insight into the
planning process. When does the undergradua.e decide to continue
his education? After making this decision what does he do to imple-
ment it? Is the student conscious of the many scholarships and assist-
antships available? Where, when, and to how many different schools
does he apply?

How does the student decide whether to continue? Who and what
is influential in the decision? Is the college “environment” instru-
mental in this decision? If so, are the faculty or professional counsel-
ing facili_ties important? The ultimate question is whether the student

18ee for ex'umple:

Georze L. Gropper and Robert Fitzpatrick, Who Goes to Graduate School? (American Instituts
for Research, Pittaburgh, Pennsylvania. 1959.)

Bureau of Social Resear:h. Inc., for National Sclence Foundntion Two Years After the College
Degree (U. §. Government Printing Office. Washington. D. C., 1963.)

James A. Davis, Great Aspirations Volume I-—~NORC Report No 90 (Chlcuxo Natlonal Opinion
Renearch Center, 1963.)

Norman Miller. One Year After Commencement—NORC Report No. 93 (Chicego: National Opin.
fon Research Center, 1963.)




follows through on his plans. Does behavior one year later reflect
plans as a senior? If not, what intervened? These are some oI the
questions this study attempted to answer.

SELECTON OF THE SAMPLE

The ac.redited institutions in the Southern region? were grouped
into strata, by size of student body, control (private vs. public) and
gex composition of student body (men only, women only, or coeduca-
tional). The schools were selected at random from each of these
strata and a sampling ratio was applied to schools in each of tae
strata, according to size of senior class, as follows:

Less than 509 seniors....100 percent participation

B00- 999 ... . ... b9 percent sampling
LU €3 A —— 3314 percent sampling
1600-2499...... . . 256 percent sampling
2500-plus seniors.... .. 20 percent sampling \'

After the institurion was selected, a list of the senior clags was
provided by an institutional representative and the appropriate sam-
pling ratio applied. Table 1 gives a description of the total number
of seniors represented in the participating schools as well as the size
of samples selected along with the percentage of returns from each
institution. The overall return was 73 percent, but there was variation
by institution with 14 returning over 80 percent, others between 60
and 80 percent, and only two below 60 percent. This veturn resulted
from at least two formal follow-ups to the original questionnaire. The
cooperation of each institution represented was outstanding, and any
differences in percent returned represents factors other than those
pertaining to the cooperativeness of the institutions concerned. The
total number of questicnnaires returned from the original sample was
6,012.

The follow-up survey which took place in February 1961 included
a questionnaire to each one of the 6,012 respondents tc the original
plans questionnaire. The response on the follovi'-up questionnaire was
80 percent. A letter of transmittal was sent with each of the ques-
tionnaires on the follow-up study and mailed to the home address of
the respondent. In addition to the original follow-up questionnaire,
one additional attempt was made to contact the respondent.

14Southern region’ as used in this report refers to the following 16 states: Alabama, Arkansns,
Delaware, Florida, Georgia, Kentucky, Louisiana, Maryland, Miasiasippi, North Carolina, Okishoma,
South Carolina, Tennessee, Texas, Virginia, and West Virginia.
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Table 1
Size of Survey Sample and Response Rate,
By Institution

Total number Sixe of Number
Enstitation of seniors in questi ire questionnalres Percent

class of 1960 sanple retarnad returned
TOTAL o i it e e o 15,497 - . 8,197 6,012 733
Barry College ... iy 85 86 81 95.3
Baylor University 735 368 203 56.2
Bethany-Nazarene College ... o111 111 99 89.2
The Citadel .o oo - 326 326 261 77.0
Emory University ... ... 340 340 223 65.6
Emory & Henry College ... . ... 89 89 75 84.3
Florida State University... ... 1605 488 473 82.6
George Peabody College ... . .. . 166 166 108 65.1
Georgia State College..._......_. ... 308 308 189 61.4
Longwood College _ . ... ... ... 143 143 122 856.3
Millsaps College . ... . e e 132 132 126 95.5
Northeast La. State College _ .. 291 291 193 50.8
Northwestern State Col. (Okla.) 152 152 109 1.7
Northwestern State Col. of La..... 272 272 236 86.4 -
Presbyterian College (S.C.)... ... 105 105 _ 81 7.1
Sam Houston State Teachers Col. 435 435 271 63.7
Southern State College ... ... 95 95 ! 83 874
Southwestern at Memphis _ 109 109 104 95.4
Texas Technological College. . 974 487 367 754 -
University of Florida . 1724 431 | 323 74.9
University of Kentucky . - 1045 348 220 63.2
University of Louisville ... _ ... 426 426 , 271 63.6
University of Maryland ... . 1023 341 252 73.9
University of Southwestern La... 593 296 . 191 64.5
University of the South .. . ... 92 82 84 91.3
University of Tennessee . 1241 289 . 346 88.9
University of Texas .. . 2010 502 b329 65.5
Wake Forest College L 405 405 262 64.7
Washington and Lee University 196 196 164 837
Wesleyan College (Ga.) 88 88 76 86.4

Winthrop College . .. - 181 181 165

ERIC

Aruitoxt provided by Eic:




Chapter 2

Educaticnal Ploms of
The South’s College Closs of 1 960

[ P

What were the plans of the Class of 1960 for postgraduate train-
ing? If students planned to continue their education in graduate or
professional school, how many related decisions had been made to
implement these plans? When did these students plan to begin post-
graduate study? How! did they expect to finance their education?
What were their basic reasons for wanting to continue their educa-
tion? Answers to these and other questions regarding the ecducational
plans of college seniors are provided in this chapter.

P\LANS FOR FURTHER EDUCATION

Although a majority (55.5 percent) of the seniors surveyed did not
indicate definite plans to pursue graduate or professional study aftex
graduation, over three-fourths of them (80 percent of the men an(/i
76 percent of the women) reported that they had given scme thoug/ht
to the possibility of continuing their education. And, we find that 46
percent of the seniors planned to pursue graduate or professional
study at some time following graduation; 22 percent planned to be
enrolled in the following academic year; 14 percent were going later

and speclﬁed a date, while 9 percent were going later but did not _

specify a date (Table 2).

As indicated in Table 2, half ¢f the men but only slightly more l

than one-third of the women planned to continue their education. As
compared to the women, men were more likely tc be pianning to pur-
sue full-time programs and were more likely to be planning tc p‘r‘oceed
into graduate or professional school without delay; proportionately,
twice as many males planned to go on immediately and over twice as
many planned fuli-time study.

Only about one-fourth of the seniors indicatzd that ‘hey were not\

planning to go to graduate or professional scheol; but approximately

5 b
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. Table 2 )
Incidence and Nature of Plans for Postgraduate Training,
College Graduates of June, 1960, Southern Region,

By Sex
Plana for Total Men Women
postgraduate -
schovling No. Pereent No. Pereent No. Pereent
Planning to go, total......._. (2704) (45.0) (1967) (50.5) (737) (84.8)
Going immediately ... 1308 21.8 1031 26.6 277 13.1
Full-time ... - 1021 | 17.0 838 21.6 183 8.6
fart-time ... 287 4.8 193 5.0 94 4.5
Going" later, ‘
time specified ... 860 _ﬂ.ﬁ 627 16.1 233 11.0
Full-time ...~ 362 8.0 2856 7.3 M 3.6
Part-time ... 498 3 - 342 8.8 166 7.4
Going later,
time not specified.......... 536 8.9 309 7.9 227 10.7
Part-time ... 136 2.3 93 2.4 43 2.0
Full-time ... 400 6.6 216 5.6 184 8.7
Undecided about going —e-(1775) (29.574 (1016) (26.1) (769) (356.9)
Not going . ... e -(1580)  (25.5) (910) (234)  (620) (29.3)
Total ... e en eme vemneeenne ‘5009 100.0 3893  100.0 2116  100.0
*Three of the respondents did not answer the “plans” tion. This ts for the difference in

total number reported here from that reported in Table 1. N

Y

30 percent reported that they were undecided about further education.
Proportionately more women (36 percent) than men (26 percent)
were undecided. . . '

Most students planning to go on immediately expected to pursue
a full-time course of study (1021 of 1308) while a majority of those
going lafer planned part-time study. As we shall see, plans for full-
rather than part-time study are related closely to the tyr. of degree
program which a student intended to pursue.

TYPE OF POSTGRADUATE PROGRAM PLANNED
We have seen that 45 percent of the South’s sehiors planned to
attend graduate or professional school at some time following gradua-
tion. As shown in Table 3, about 29 percent of the seniors reported
plans to enroll in a gradu-te program leading to a master’s or doe-
torate degree (either Ph.D. or Ed.D.) while slightly less than 14 per- X
cent aspired to a professional degree. About an equal proportion of

13




men and women were oriented toward graduate work in some dis-
cipline, including Education, (29 and 28 percent, respectively) but
more men than women aspired to a professional degree (19 percent
as compared to about 4 percent). Less~than 3 percent of each sex-
group were undecided about the nature of the postgraduate program
they wanted to pursue.

Table 3 \

Inc :nce of Plans, by Type of Degree Program and by Sex,
Total Sample

Type of Total Males Females
degrec program
planned No. Percent No. Percent No. Percent
Total with plans .. ... . (2704) (45.0) (1967) (560.6) (737) (34.8)
Graduate program ... 1721 28.6 1136 29.2 585 27.6
Master’s degree .. .. 1617 26.9 1040 26.7 577 - 273
Ph.D. degree .. .. 101 1.7 93 2.4 8 0.4
Ed.D. degree . ... .. 3 0.0 ¢ 3 0.1 0
Professional program 824 13.7 729 18.7 95 4.5
’ ¢
Law . . 227 3.8 224, 5.8 3 0.1
Medizine ... .. 188 3.1 183 4.7 5 0.2
Dentistry ... ... 27 0.4 27 0.7 0 Lo
Other ... ... 382 6.4 295 7.6 87 4.1
Undecided about
program ... e - 159 2.6 102 2.6 87 2.7
To.al not going ... ... . (1530) (26.5) (210} (23.4) ‘(620) (29.8)
" Undecided as to post-
graduate study . _ ... (1775) (29.5)  (1016) (26.1) ¢ (759) (85.9)
Total . oo oo 6009 100.0 5893 100.0 2116  100.0

The Ph.D. as an Educational Goal

These data refer to the first degree program students planned to
complete. Respondents were also asked, “After you rececive this (the
first) degree do you plan to work for another degree?”’ Responses
are summarized in Table 4 which shows that about 9 percent of the
entire sample (or 20.3 percent of those planning graduate or profes-
sional study) planned to take a second graduate degrez after com-
pleting the first-planned degree program. Proportionately, more men
than women expected to earn a second graduate degree. Of particular

(f




Table 4 .
Incidence of Plans for a Second Degree After Completion of
Initially Selected Program

Total Men Woemen

Second degree

plaaned? No. Perecent Ne. Percent Ne. Percent
“Yes” (total) ... 648 108 To454 11.7 i) 45

Ph.D. degree ... ... 382 6.4 314 8.1 68 3.2

Ed.D. degree . ... ... 158 1.0 44 1.1 14 0.7

Other e 108 1.8 96 2.5 12 .6
Not certain ... 1294 215 930 - 239 364 172
“No” 862 18 > 588 10 219 132
Total “planners” .. ... 2804 46.6 1967 , _560.6 737 34.9

interest is the pattern of responses relating to work toward a doc-
torate degree (Ph.D. or Ed.D.) which, as indicated in Table 3, was
the first degree-goal of only 104 seniors (1.7 percent of the entire
sample or 3.8 percent of the group planning further study). How-
ever, a doctorate was indica.ed as the second degree-goal by 440 indi-
"viduals (358 men and 82 women) so that a total of 544 seniors (about
9 percent of the sample) actually expresseti an intention to work to-
ward either a Ph.D. or an Ed.D. It may be inferred that the majority
of seniors who aspired to this degree thought in terms of a “stepping-
stone” rather than a direct approach to it.
4

DEGREE PLANS AND EXPECTATION OF FULL-TIME STUDY

As suggested earlier, plans to study full-time or part-time were
associated with the type of degree programs which students planned
to pursue. As shown in Table 5, 56.2 percent of the students planning
o continue their education at any time after graduation planned to
pursue a full-time program of studies. Howevyer, 84 percent of those
who aspired to a professional degree planned full-time study as com-
pared to only 46 percent of those plarning a graduate program in
some discipline. The striking exception to this trend is in the case
of ‘those seeking a Ph.D., 89 percent of whom plannad to study full-
time.
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Table b
Incidence of Plans to Study Full-Time,
By Type of Degree Program and by Sex

Planning to study fall-time
Pirst degree— Number planning program (In percent)
program planned

Males Femalen Total Males Females  Total

 Graduate ... 1136 585 1721 495 378 455
Master’s ..o 1040 577 1817 Bl 462 369 429
Ph.D. 93 8 101 { 882 1000 89.1
Ed.D. 3 3 L 0.0

Professional ... 729 95 824 848 7457 836 °
0 224 5 227 830 667 828
Dentistry ... 27 L1000 . 100.0
Medicine ... .ooeeer.. 183 5 188 1000 80.0 99.5
Other _meieeree e 295 87 385 753 74T 745
Undecided ... ... 102 57 169 563 193 2906
All programs ... .. 1967 737 2704 61.8 41.1 56.2

The pattern of full-time training characterlstu: of professnonal
school programs is-reflected in the plans of their respective students 1

SELECTION OF GRADUATE OR PROFESSXONAL SCHOOL/

How many of the students who planned to continue their educa-
tion had chosen a school? Tabie, Q vy‘hnch gives this’ nifgrmatxon by
sex and by plans for full-time or® x‘art‘tlme a'ttenda;icg;,«shows that
approximately 64 percent of the male semoi's ‘planningtto continue
on a full-time basis had chosen a school as con'pared to only 0.8 per-
cent of those who planned part-time attendance. A sum!ar pattern
obtained among those femalcs planning to attend. g

The regional orientation of the students’ choice of the graduate
or professional school they expected to attend is .vident in the fact
that 599 (76.8 percent) of the 780 male students who plannad full-
time attendance and who had decided upon a school selewed one
within the region. This orientation is shared equally py he" women

“who plan to continue their education. Among the 188, women, who

planned to continue on a full-time basis and had selected a school,
146 (77.6 percent) planned to remain within the region. Those stu-

1For & detailed analysis of this trend in s national sample of senlors (class of 1951) see Jamew A,
Davis, Great Aspirations: Volume One (Chicago: The National Opinion Research Center, 1963), par.
ticularly pp. 303-317,

A
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) Table 6 )
Location of Graduate or Professional School Student Planned
to Atter2, by Sex and Type of Plan

Male Females
a Full-time Part-time Full-time Pert-time

. '1
) Number Percent Number  Percent Number Percent Number Percent
i ; .
| ) (R 780 641 231 308 188 621 188 438
Within region* £99 49.2 192 25.6 146 48.2 146 33.6
Outsideregion 181 14.9 39 5.2 42 139 42 9.7
NO e 43 359 520  69.2 115 379 246 667
Total ... 1216  100.¢ 751 100.0 303 100.0 434 100.0

*Refers to 16 states listed in Footnote 2, Chapter I

dents, both male and female, who planned part-time attendance were
| equally oriented toward a school located in the region. L

APPLICATION FOR ADMISSION TO GRADUATE OR PROFESSIONAL SCHOOL

; There is, of course, a difference between having clioser_: a school
' and having actually applied to that school for admission. Table 7

b T 7

. Table 7
} mber of Graduate or Professional Schools Applied to
By Those Students Planning toxAttend

Males Females
Number of Part-time Full-time Part-time Fall-time
applications
Number Percent Number Percent Percent Number Number Percent

Have not ; T

applied . . 520 42.8 683 90.0 137 45.2 389 89.6
one ..o 202 240 47 63 79 21 34 18
Two ... 125 10.3 7 0.9 32 10.6 10 2.8
Three ...... .. 118 9.7 9 1.2 28 8.2 1 0.3
Four or more 161 13.2 3 0.7 27 8.9 0
Total .. 1216  100.0 761  100.0 303 100.0 434

10
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indicates the extent to which students had actually applied for admis-
sion and to how many schools they had applied. The majority (90 0
percent) of those planning part-tnme attendance had not apphed for
admission to any school. There is a small difference in this regard,
by sex, among those planning fuil-time attendance, with 45.2 percent
of the females having made no application as compared with 42.8
percent of the males.

The number of students having submitted multiple applications
was fairly large. Among the males planning full-time attendance who
had applied for admission to graduate or professional school, approxi-
mately 58 percent had submitted an application to more than one
school as compared with 52 percent of the women planning full-time
attendance. The 686 males going full-time who said they had applied
to a graduate or professional school submitted a total of 1 ,683 appli-
cations. or an average of 2.45 per student. The 166 women in a simiiar
status submitted 859 applications, or an average of 2.16 per student.

In evaluating tHe\Qxiure needs for graduate and professional facili- ’

ties, the practice of multiple applications has to be taken into nsi/d-
eration. As evidenced by the above, the average student is“counted
as a potential app{icant in two schools.

FINANCING GRADUATE AND PROFESSIONAL FDUCATION
The majority of students planning to continue their educatlon

/

had some idea as to how it would be financed. A substantial propor-c;."

tion expected to receive financial support through assistantships. and
fellewshiips. When expected source of support is analyzed by hlghest
degree sought, however, it becomes evident that the pattern of support
anticipated by students planning a professional degiee was dnft’erent
from that anticipated by prospective graduate students.

As indicated in Table 8, raale students planning professional
stydy'on a full-time basis were looking to their family, or to part-
time work, as a means of support. Male students planning graduate
study were, on the other hand, expecting financial aid in the form of
agsistantships or scholarships. The majority of students who planned
to pursue their education on a part-timre basis expected to engage in
part-time work or looked to sources cher than famxly or institutional
support.

About tw »-thirds of the male students planning to seek a profes-
sional degree on a full-time basis indicated lack of familiarity with

11
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Table 8
Distribution of Planned Financial Support in Graduate or
Professional School by Degree Planned, Sex and Type of Attendance

(4

l
1
P——— i
1
|

Master's Professional Ed.D. Ph.D Undeelded N.R.
Type of Financial Aid =
No. % No. % No, % No. % Ne. %
Males—Full-time o 228 100.0 483 1000 15 1000 300 1000 190 100.0
Assist, or Fellowship 108 47.3 92 100 8 533 213 710 47 249
Part-time Work 44 208 146 302 4 261 46 150 83  43.7
) Family Support 29 .27 150 811 . 1 67 13 48 11 58
All Other. : 47 194 9 197 2 133 20 97 49 268
Males—Part-time 323 1000 241 1000 32 1000 94 1000 61 100.0
Assist, or Fellowship 51 1568 19 19 8 181 38 404- 4 65
Part-time Work 187 424 102 423 11 343 30 319 22 361
Family Support. 3 9 4 1.7 - e 1 1.0 1 1.7
Al Other 132 40.9 116 481 15 476 26 26.7. 34  55.7
F2males—Full-time 137 1000 95 1000 5 1000 52, 100.0 14 100.0
Assist. or Feliowskip 8R 64.4 b 36.5 3 60.0 36 69.2 8 871
Part-timc Work......... 0 7.3 12 126 1 200 5 96 1 12
Family Support 17 124 22 232 1200 3 5.8 - e
All Other.. 22 169 26 274 0 000 8 164 ~TETEEA T
Females—Part-time 206 1000 149 1008 9 1000 24 1000, 46 1000 j
Assist. or Fellowship 48 234 16, 100" 2 222 2 500N\ 5 116 ?
Part-time Work Yy % 364 52 355 5 6.8 38 125 17 395 |
Family Support o Y 6 42 1 111 2 83 4 48 |
All Other = ", 378 7€ 508 1 111 7 292 20 441 ;
- Y .. S » ‘
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any of the national sct»larship or fellowship awards (which are
oriented mainly toward study in a discipline). However, 75 percent
of the students who planned to seek a Ph.D. degree were familiar with
at least one of the national award-programs. The men and women
planning part-time attendance were much less familiar with these
programs. fhe fellowship program most familiar to students was,
the Woodrow Wilson Fellowship Progrzm; 14.1 percent of the males
and 18.6 percent of the females indicated they were aware of its
provisions.

®

REASONS FOR SEEKING FURTHER EpUCATION

Why do students want to continue their education? Is their pri-
mary interest in knowledge or in the extrinsic rewards which derive .
from the acquisition of knowledge and degrees? The seniors in the
Class of 1960 were asked to rank in order of importance six potential
reasons for graduate or professwnal education and to indicate which
o1 these was most important in their own planning. The percentages
of students who assigned rarks 1 or 2 to each of the six reasons are as
shown in Table 9. “Interest in subject” was ranked either first or
second by 74 percent of the men and 78 percent of the women with
plans for full-time study. Occupational preparation was stressed by
60 percent of the men and 57 percent of the women with such plans.
Thus, the reasons emphasized by students point up (a) an essentially
vocational orientation of students in pursuing further study, com-
bined with (b} an intrinsic interest in the area of study planned. In-
terestingly, proportionately more part-time than full-time aspirants,

‘ _ Table 9 ¢
Percentages of Students Assigning Ranks 1 or 2 to Each of
Six Reasons for Continuing) Education, by Plans for
Studying Full- or Part-time

Interest Knowledge  Preparation -
Study plan in is for Higher Creativity: Administrativa

subject important occupation salary originality # prepsration

Males

Full-time.._ . 737 23.9 59.9 ° 1384 15.6 . 10.2

Part-time 59.3 28.6 38.6 28.5 11.2 29.6

Undecided 434 16.8 29.8 . 220 10.7 17.3
Females

Full-time = 775 30.1 56.8 13.9 115 1.6

Part-time: 73.0 30.6 38.7 24.% lég gg

Undecided . 51.0 27.6 - 26.0 16.6
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both among men and women, stressed the basic importance of knowl-
edge, per se. This is likely a function of differences in the proportion
of students in the respective categories who plan to attend profes-
sional school—proportionately more full-time planners -expect to go
to professional schoonl.

Relatively few students stressed the matter of a higher salary
which might accrue from further study, the opportunity for being
“creative and original” which further study might provide, or “prepa-
ration for an adrninistrative position,” as reasons for continuing.

REASONS FOR NOT PLANNING POSTGRADUATE STUDY
. The one reason most frequently given by the men (18.2 percent)
as the most important.for not continuing their education (Table 10)
was, “It would cost inore than I could afford.” About 17 percent indi-
cated that.they were “tired of school,” and 15 percent said, “Practical
experience- is better than additional education,” and 16 percent went -
along with “My college grades are too low.”

- _Table 10
Distribution of Reasons for Not Planning to Attend
Graduate or Professional School by Sex

Males Females

plf::ls:: tf: rl:.‘to:nd No.  Percent . No. Percent
It would cost more than I could afford . ... 166 18.2 12 116
Tired of school ... . e s 165 170 86 137
College grades are too low .. e e 148 16.0 53 8.6
Practical experience better than education. . 135 14.8 65 10.5
Get married . . . . . .. . s 20 2.2 164 248
Other et et b .. 194 216 110 177
No answer . e . M4 10.3 . 81 13.1
Total o . . e 910 100.0 620  100.0

Among the females about one-fourth of those who had decided
not to continue their education cited marital plans as a major factof.
TF~ second most frequently cited reason for not continuing reflects
academuc ennui (tired of school) (13.7 percent); and some 11.6 per-
cent indicated that cost was the most important factor. Although the
reasons for not continuing were rather diverse, they seem to add up
to the composite attitude that graduate or professional work will not
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be “profitable.” Less than one-fifth of the males and one-tenth of the
females cited cost as an important deterrent.

SUMMARY

More than three-fourths of the seniors surveyed in 1960 reported
that they had considered the possibility of pestgraduate study. How-
ever, only 45 percent of them planned to pursue graduate or profes-
sional training, with 22 percent planning to enroll in the year
following graduation.

There were differences in the incidence of plans for postgraduate
study among men and women—over half the men but only slightly
more than one-third of the women surveyed reported plans to continue
their education, and proportionately twice as many men planned to
go on immediately following commenceinent.

About three seniors in every ten surveyed planned to enroll in a
graduate program ]eadihg to a master’s or a doctor’s degree; one in
seven planned to enter a professional degree program. Approximately
9 percent of all seniors surveyed reported plans to work toward &
Ph.D., Ed.D., or similar degree; a majority of these students, how-
ever, indicated the master’s degree as the first degree-goal.

Except for the small number of students who expected ultimately
to get a doctorate degree, proportionate] ly more professional degree
aspxrants than graduate degree aspnrants planned to study full-time.

Almost two-thirds of the men planning full-time study. had, to-
ward the beginning of the final semester of the senior year, chosen a
'school as compared to less than a third of the “part-time planners.”
A majority of the “full-time planners” had selected a school located
within the Southern region as defined for purposes of the study (see
Chapter 1). Not all had actually applied for admission, however.
Among the male “full-time planners” who had actually submitted an
application to graduate school, the average number of schools applied
to was approximately 2.5.

There were some differences in expected source of financial sup-
port by sex .and by type of degree program planned. Professional
aspirants tended to expect support from the family proportionately
more often than did graduate school aspirants; the latter more fre-
quently expected scholarship, assistantship, and fellowship assistance
and were m»rh more familiar with national support programs (e.g.,
Woodrow W .lson, NSF, etc.).
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“Interest in the subject” which they planned to study was cited
as one of the major reasons for continuing their education by the
majority (three-fourths) of all “full-time planners,” and six in ten
“full-timers” also stressed “preparation for an occupation” as a major
reason. Thus, intrinsic interest in a field, combined with a vocation-
ally-oriented perception of the purpose of graduate or professional
study apparently characterized the majority of “full-time planners”
surveyed. To a certain extent, the heavy weight assigned occupational
preparation should be evaluated in terms of the fact that students
planning professional programs were more likely than those plannmg
academic programs to be ‘“full-time planners.” o

As for those who did not plan further education, factors related
to costs of stud_. desire for practical experience, lack of sufficient
academic qualifications (e.g., grades too low), tended to predominate
among reasons cited for deciding not to go on.




Chapter 3

Factors Related
To Iiducational Plans

In the preceding chapter the plans of cdl]ege seniors for graduate
or professional study were described. This chapter is primarily con-
"cerned with relating plans for postgraduate attendance to selected
academic and non-academic factors. The first section of this chapter
" focuses on such socioeconomic factors as education of the parents,
occupation of the father, and family income. The second section will
focus on selected academic considerations, such as the student’s under-
graduate major, and amount of contact with faculty and counselmg

. personnel within the college or unnersnty

¢
. SOCIOECONOMIC FACTORS \ e

Education of Father g -

For male seniors, educational level of father was related to plans
for further education. As shown in Table 11, plang for contmumg.
education on a full-time basis increased with the educational level of
’ the father, while incidence of plans for attending part-tlme decreased
as the educational level of the father increased.

Approximately two in every ten students whose father had less

than a high school education planned to continue as compared to a ]

little over five of every ten students whose father had some graduate
or professional training. The relationship of father’s edueation to the
aspirations of their daughters is not so pronounced in this sample
as that which obtains among the male seniors.

Education of Mother ¢
Five of every ten males whose mother had completed college
planned to continue as compared to one in four whose mother had Jess
than a high school education (see Table 12); leve! of /education of
mothers was less closely related to the educational goals of their
Y 17
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Table 11
Educational Level of Father, by Sex and Type of Educational Plans

? h]i'::. -mr %:c.:ohﬁ::o& c‘é':lpll:‘:d -o:: :rpuld';.pdmf. r‘l:p.::u
Type of plans \ No. % No. %~ No. % No. % No %
Males 1603 100.0 1390 1000 422 100.0 ~ 431 100.0 47 100.0
Going full-time 366 222 463 333 166  36.7 233 b4.1 9 191
Going part-time 386 24.0 229 . 16.6 62 14.7 67 13.2 18§ 384
Not going or Undecided 862 638 698 50.2 206 48.6 141 3827 20 426
Females _707 1000 839 1000 243 1000 315 1000 12 1000
Going full-time 92 13.0 97 1156 46 189 64 203 4 333 .
. Going part-time 169 239 171 20.3 34 140 62 165 8 667
Not going or Undecided 446 63.1 571 682 163  67.1 199  63.2 0 0.0

3
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Table 12\

Edncatxonal Level of Mother, by Sex and Type of Educational Plans )

' Less than High school & Completed »Comapleted Non-

Type of plans high school some college . college some grad/prof. response

No. % No. % No. % No. % No. %
Males 1,215 100.0 1,586 100.0 805 100.0 256 100.0 32 100.0
Going full-time 297 244 357 225 482 587" 119 467 11 343
Going part-time ... 293  24.1 236 15.1 171 212 - 41 16.1 7 220
Not going or Undecided.. SNRRRURRI ;1 S 5 W 990 624 202 251 - 95 312 ‘14 487
remales e 436 100.0 1,148  100.0 204 100.0 212 100.0 _28 100.0
Goirig full-time 52 11.9 149 130 52 177 47 222 3" 107
Going part-time....... 117  26.8 234 204 38 122 . 40 129 5 1799
Not going or Undecided .._..coo_.ooeoreoooo. . .~ 267 613 763 66.8 204 694 125 58.9 20 1714

Table 13 "
Distribution of Famxly Income, by Sex and Type of Educational Plans
o Under $5,080 to 8,000 to $15,000 Non-

Type of plans $5,00¢ $5,009 $15.6%0 snd over Teaponse

No, % No. % No. % No. % No, %
Males .vceee ... - 1,159 100.0 1,119 100.0 L. 1,002 1000 417 100.0 _196  100.0
Going full-time 293- 268 *+ 806 272 376 376 181 434 61 31.1
- Going part-time 208 25,7 282 ., 207 150 15.0. 85 8.4 86 184
Not going or Undecided 568  49.0 582 52.1 476 475 201 482 9% 505
Females 539 100.0 560 100.0° 629 100.0 198 100.0 . 200 100.0
Gospg full-time....... 7 134 83 151 = 89 141 36 182 23 9.0
- Golng part-time 135 26.0 123 224 115 18.3 26 13.1 3 200
Not going or Undecided p . 425 .67.6 136 687 142 710




daughters. When the mother had less than a high school education,
one in ten girls planied to continue and two in ten did so when the
mother had completed seme graduate or professional training.

B

" Family Income ¥

Although the likelihood that a student would be planning post-
graduate study did not appear to vary with reported family-income
level, the likelihood of planning full-time or part-time study definitely
varied according to income level. Tl.us, as shown in Table 13, 49 per- .
cent of the males whose parents reportedly earned less than $5,000
per year did not plan to continie their education as was true of a
comparable percentage of those with family incomes of $15,00C or
more (48 percent) ; yet, for these same categories, pe..entages plan-
ning full-time study were, respectively, 25 percent and 43 percent.
The relation of family income to plans to attend graduate sci.ol for
the women in the sample was comparatively low.

Father’s Occupation

Six out of ten males whose father’s occupation was classified as
professional planned to attend, either on a full-time or part-time basis,
as compared with only four out of ten whose father had blue-collar
occupations. The relationship between father’s occupation and rela-
tive incidence of plans for part-time or full-time attendance can be
seen in Table 14. The proportion of male students who planned to con-
tinue on a full-time Lasis was three times as great for the group whose
father’s occupation was professional as for those with blue-collar

fathers. Occupation of father had little apparent relationship to the
plans of the females in the sample. .

TIMING OF DEVELOPMENT OF PLANS

As shown in Table 15, 686 of the males reported giving considera-
tion to graduate or professional training before cpllege; seven out of
ten of these male seniors planned %o continue on a full-time basis.
Thus, initial consideration of grauduate and/or professional training
by this group of males was presumably made before any agpect of the
college environment could have been influential. Among males, those
planning full-time attendance tended to be characterized by earlier
Jevelopment of plans for postgraduate education. Among women, the
strength of this relationship was not so great.
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A ~ Table 14 .
Digtribution of Occupational Level of Father, by Sex and
Bducational Plans

¢ . Retired,
Managers and Clerical & . Operatars, diaabled,
Type of plans Professional propristors cales serv. & labor wnknown
No. % No. % No. % . ?lo. % Na. %
Males 662 100.0 1,361 100.0 391 1000 ° 770 100.0 809 100.0
Going full-time. 264 452 421 809 136 34.5. 189 248 217 268
Going part-time 91 162 222 163 74 189 ‘183 238 181 223
Not going or Undecided 217 38.6 718 628 182 48.6' 398 516 411 . 50.9
Females 368 100.0 800 100.0 203 100.0 848 100.0 407 100.0
Going full-time. 66 18.2 106 132 22 108 61 14.6 69 1456
Gomg ?&rb-tlme 68 18.9 162  19.0 38 188 87 26.0 89 218
Not going or Undecided 226 629 642 6178 143 1704 210 604 259 687
' Table 15
Distribution of Time «f First Consideration of Graduate or N
Professional Training, by Sex and Type of Plans
Before _, Freshman. Junior Senijor In serv, Ne
Type of plans college soph. yrs. year year other Never Response
No. % 0. ~ % No. % No, % No. % No. % No. o
Muaies 686 100.0 394 100.0 882 100.0 899 100.0 . 169 100.0 266 100.0 507 100.0
Going full-time 480 699 231 b63.6 297 837 166 16.7 41 268 1 4 0 0
Going part-time 91 133 72 183 247 28.0 283 283 64 384.0 1 4 3 b
Not going or Undecided........__.__.116 16.8 91 23.1 338 388 560 b55.0 64 402 264 “99.2 6504 99.5
Females 247 100.0 186 100.0 483 100.0 663 100.0 __!il_') 100.0 _214‘ 100.0 818 100.0
Going full-time 71 288 60 26.9 89 1856 86 18.1 T 284 0 00 0 00
Going part-time 7 81.2 650 269 1839 287 162 248 6 16.6 1-04 0 00
Not going or Undecided...___.____. 99 40.0 8 462 255 528 406 62.1 18 60.0 203 99.6 3138 100.0
SO
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ACADEMIC FACTORS

In looking at the factors related to the pfans of these college
seniors, we are primarily interested in those aspects of college or
university life which might influence the decision to undertake gradu-
ate or professional tra'-.ing- Choice of undergraduate major for
example, is a factor affecting the likelihood of pursuing graduate
education. The nature of the academic environment of a college or
university pldys a part. We are here concerned specifically with the
extent of faculty influence on students. Also potentially important in
guiding the student in the development of educational and occupa-
tional plans are college guidance counselors. These selected academic
factors are analyzed in relation to plans for future education.

Undergraduate Major

As expected, incidence of plans for graduate or professional at-
tendance varied with the students’ undergraduate major. For pur-
poses of analysis we have classified the undergraduate major fields
into broader areas. As may be seen in Table 16, the largest propor-
tion of males weve in business and public administration. This is quite
~ different from the distribution of undergraduate majors for females;
one woman in three majored in education and one-fourth majored in
humanities and fine arts.

Plans to continue graduate or professional education are clearly
associated with choice of field. In the biological sciences there were
250 male seniors ; of these, 64 percent planned to continue their educa-~
tion full-time while less than two out of ten did not plan to continue.
In the social sciences, 49 percent of 452 seniors indicated plans to
continue full time, with 15 percent planning to go part-time. Plans
of majors in the humanities-fine arts category were similar.

In fields such as education, engineering, and business, a different
pattern tends to obtain; the proportion planning to go on full-time is
substantially less, varying from 34 percent in the miscelianeous areas
to 11 percent in engineering. A rather large proportion in education
and engineering planned part-time study.

Differences by field of undergraduate major in the incidence of
graduate planning are less pronounced for women than for men.

Contact with Faculty
The extent and nature of student contact with faculty is an im-
portant variable in any conceptualization of factors influencing stu-
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Table 16 ; .
Undergraduate Major and Plans for Graduate or Professional Scaool B
Undergraduste Net Going .
major® - going Full-time Part-time Undecided Total
No. % Ne, % No. [ No. % No. %
Males
Biol. Sciences y 46 184 160 64.0 16 6.4 28 112 260 100.0
Physical Sciences.: 63 14.0 172 38.2 94 209 121 269 450 100.0
Social Sciences 63 13.9 221 489 69 153 99 219 452 102.0
Human., Fine Arts 83 134 309 498 81 13.0 147 237 620 999
Education 33 9.5 4 213 157  458.2 83 239 347 99.9
Engineering 181 293 71 115 184 248 (182 294 618: 100.0
Business, Pub. Adm 377 408 130 14.1 121  13.1 296 819 923 99.9
Agricul,, Forestry. 26 28.0 30 338 8 9.0 26 29.2 89 100.0
Pre-Med,, Gen. Health, Nursing....ceceeeee. 9 18.0 26 520 3 6.0 12 240 50 100.0
Home Economics. e 2 100.0 T, e - 2 100.0
Other 1 5.5 4 222 3 167 i0 5656 18 99.9
No Response 29 39.2 17  23.0 16 203 13 178 74  100.1
Females
Biol. Sciences 16 19.0 27 321 13 166 -- 28 33.3 84 99.9
Physical Sciences 22 19.6 13 116 32 286 - 46 402 112 100.0
Social Sciences 43 244 45 26.6 36 204 52 295 176 99.9
Human., Fine Arts 146 272 91 170 108 20.1 197 35.6 536 99.9
Education 208 274 78 103 186 244 287 379 768 100.0
Engineering........ oo [ 1 19%0.0 [ 1 1000
Business, Pub. Adm 66 617 5 4.7 13 121 28 215 107" 100.0
Agricul,, Forestry.. 1 500 1 500 cne entem e aeeeen 2 1000
Pre-Med., Gen. Health, Nursing ... 46 43.0. 13 121 8 16 40 374 107 100.0
Home Economics 57 363 16  10.2 24 163 60 382 157 100.0
Other : 5 16.6 9 30.0 3 100 . 13 .43.3 30 99.9
No Response 10 217 5 109 11 24.0 20 434 46  106.0

*The following classification of arts and scisnces fields was used: Physical Soiences: As:ronomy, Astrophysics, Chemlistry, Geography, Geology. Geophysies,
Mathematics, Metallurgy, Meteorology, Oceanography, Physics, Physical Science Generul and Other; Biological Sciences: Anatomy, Biology, Bjochemistry,
Botany. Biophysics, Entomology, Genetics, Microbiology, Pathology, Pharmacoloxy, Physiclogy, Zoology, Other Biological Science Fields; Social Sciences:
Clinicat Psychology; Social Psychology, ExPerimental and Generai Psychology, Other Psychological Fields, Antbropology, Archacology, Economics, Area and
Regionnl Studies, Political Science, Internationsl Relatioas, Sociolory, Social Science General and Other: Humanitiss and Fine Arts; Fine and ApDliad Arts,
English, Crestive Writing, Classical Languages and Literatures, History, Modern Foreign Languages and Literatures, Thilosophy, Humanities General and

ther.
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dent career development. This is particularly true in the case of plans
for graduate study since a 'arge proportion of those who plan to go,
first consider this decision during the undergraduate years. Faculty
contact could be a major factor in creating the desire t» continue, or
it courd be a source of reinforcement of an already-considered option.
Either waythe faculty is often assumed to be the bes Jotential source
of information about graduate or professional education available to
the undergraduate.

The students were asked the question: “During your college
career, how often have you talked with any member of the college
teaching faculty concerning questions related to your continuing in
graduate or professional school?”” Among the men, about 58 percent
reported one or more discussions of this nature as dxd about 46 per-
cent of the women.

As shown in Table 17, of men who reported “frequent” talks with
a faculty member, almost six in ten planned to continue on a full-time

Table 17
[ncidence of Student Contact with Faculty About
Graduate or Professional\School in
Relation to Pfans by\Sex

Number of Going Going: ! Not going or
contucts Full-tlme Part-time ¢+ undecided Total

No. % No. % No. % No. %

N

5
1}
“

Males \
Once or twice . . 234 29.1 264 329 305 38.0 803 100.0
Frequently . __ . . 857 584 349 23.8 261 17.8 1467 100.0
Never S .. 116 809 127 9.8 1076 81.5 1318 100.0
No response - . 9 31 1 3.7 275, 93.2 295 100.0
Femules .
Once or twice 56 134 154 36.9 207 49.7 417 100.0
Frequently . = 226 384 168 285 195 83.1 589 100.0
Never - . 18 19 106 10.8 863 87,3 977 100.0.
No response . 3 13 6 27 214 96.0 223 100.0

basis. On the other hand, less than 30 percent of those reporting in-
frequent talks, or none at all, planned to do so. Among the women,
amount of contact with faculty about this matter was also related to
plans; almost four out of ten women who had frequent talks with
faculty planned to continue on a full-time basis whereas only 7 per-
cent of those who reported no contact did so.
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In an effort to assess the active role of the college faculty in re-
cruiting or encouraging students to continue, seniors were aske. .
“During your college career has any member of the college teaching
faculty contacted you (as opposed to your approaching him) to offer
any encouragement or suggestions concerning your going to graduate
or professional school?” The response to this question indicated that
incidence of faculty-initiated contact was, as expectad, less than that
reported for all types of contact with faculty. For example, among
men, about one-third indicated several contacts by a faculty memher. )

As may be seen in Table 18, among male seniors who reported’
several such contacts, almost two-thirds (63.0 percent) planned full-
time study; less than one-fourth (23.5 percent) of the males who
were not contacted by any faculty member did so.

Table 18
Incidence of Faculty-Initiated Contact with Students About
Graduate or Professional Schorl in Relation to
Plang, by Sex

Number of Going: Going : Not going or
contacts Full-time Part-time undecided Total
No. % No. % No. % No. %
Males
None . ... . 568 235 458 18.9 L1387 576 . 2413 100.0
One or two . 220 43.3 140 7.6 148 29.1 508 100.0
Several 422 63.0 -141 210 107 16.0 670 100.0
No response =~ . 6 21 12 4.1 274 93.8 292 100.0
Females
None .. . - 163 8.1 228 18.0 939 739 1270 100.0
One or two 68 223 112 8.7 125 41.0 306 100.0
Several .. 131 41.2 87 274 100 314 318 100.0
No response . . 1 3 7 22 216 97.6 223 100.0

Among women, 41.2 per~~nt reporting several faculty-initiated
discussions of graduate study plunned full-time postgraduate training
while only 8.1 percent of these reporting no such discussions did so.

Generally speaking, approximately 84 percent of the men who
reported faculty-initiated discussions expressed plans to contiuue
their graduate or profeasional training. Among those reporting one
or two contacts, 43 percent planned full-time attendance, and 28 per-
cent planned part-time study. A similar but less pronounced relation-
ship obtains among the women.?

"There was marked variability among the institutions in the sample in respect to reported student-
faculty intersction.
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Counseling Contact and Graduate Plans

_ A second potential source of .information and encouragement is
~ found in the formal counseling services (non-faculty) often available
to students (although it is recognized that a number of ’colleges' may
not have a well-developed program of counseling services for stu-
dents). The question wa$ asked: “During your college career, how
often did you talk with a college guidance counselor concerning ques-
tions related to graduate or professional education?”’ Approximately
one-third (31 percent) of the males and one-fourth (26 percent) of
the females reported one or more contacts with guidance counselors.
Although proportionately fewer students, both male and female, re-
ported talks -.ith guidance counselors than with faculty members,
those who reported several such talks had a high probability of ex-
pressing plans for full-vime graduate or professional training. As
indicated in Table 19, six out of ten males who .00k advantage of this

Table 19
Incidence of Contact with College Counselors About Graduate or
Professional School, by Relation to Pluns, by Sex

Number of Going : Going: Not going or
contacts Full-time Part-time undecided Total
No. Yo No. % lNo. % Ne. %
Males
Never . ... . .. 782 313 531 21.3 1183 474 2496 100.0
Once or twice 245 446 153 279 151 215 *649 100.0
Several . . 180 63.2 56 19.6 49 172 286 100.0
No response ... .. 9 3.1 11 3.9 273 93.2 292 100.0
Females )
Never ... . _ .. 216 13.8 313 20.0 1030 66.2 1569 100.0
Once or twice . 50 234 79 369 85 39.7 214 100.0
Several ... 33 30.3 34 31.2 42 3856 109 100.0
No response . 3 13 8 34 222 96.3 238 100.0

service sevel:/al times planned to continue on a full-time basis; among
the women students three out of ten using the counseling service fre-
quently planned to continue on a full-time basis.

DiscussIoN
Judging from the findings which have been reviewed, students
from families at different income, occupational, and educational
“levels” have different probabilities of aspiring to postgraduate edu-
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cation. Of these nonacademic factors, educational attainment of the
parents appears to be a more basic variable than either parental occu-
pational level or family-income level. (Some studies have réferred to
‘the life chances of a boy or a girl who is born into a certain socio-
economic context to achieve success.) We see here that socioeconomic
background factors tend to affect-the level of educational aspiration.
This is particularly true for the male students m the sample.
Important as sociceconomic background factors appear to be,
however, the impact of the college environment (and the college expe-
rience) on the aspirations of students is suggested by the finding that
over half the males who planned to pursue part-time study first consid-

ered the possibility of continuing their education after entering col- .
lege, as did almost three-fourths of the women who planned to .

continue on a full-time basis.

Generally speaking, early consideration of the possibility of
graduate or professional training was associated with relatively high
incidence of plans to continue. Thus, among males whe said that they
gave initial consideration to the possibility of postgraduate training
prior to entering college, more than eight in ten reported plans to
continue; less than half of thosé who first thought of this possibility
as seniors reported such plans.

Among men, late consideration of gradua‘e or professional train-
ing was associated with higher incidence of plans for part-time study
whereas among women, the percentage planniug to attend on a part-
time basis was relatively independent of time of initial consideration.
However, in the case of full-time study, relatively few women who
reported plans to continue full-time failed to consider the possibility
of graduate study before the beginning of the junior year.

Of the college-related factors found to be associated with plans
for postgraduate study, perhaps the most evident is undergraduate
major field. Here, as with the nonacademic factors reviewed, there
are sex-differences in the patterns of relationships. Generally speak-
ing, while there are also disciplinary differences in the incidence of
Dplans to undertake further study, differences in patterns of planning
for graduate study (e.g., full-time versus part-time, delayed entry
versus immediate entry, etc.) appear to be more pronounced thun dif-
ferences in incidence of plans, per se. And, again recognizing discip-
linary variations, it is of considerable importance to note that planning
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for graduate study is the “modal” expectation for students in many
fields. .

Empbasizing the importance of student-faculty interaction is the
finding that frequency of contact with faculty and college counseling
personnel proved to be closely related.to the future plans of students.
Higher frequency of student-faculty interaction (both student-initi-
ated and faculty-initiated) was associated with higher incidence of
plans for graduate study. The active role of the co.lege faculty in
recruiting students to graduate study is suggested by the fact that
about two-thirds of the men who reported more frequent faculty-
initiated discussions also reported plans for full-time study.

" Fewer students reported interaction with college guidance coun-
selors in connection with graduate planning than reported discussions
with. college faculty—graduate planning has traditionally been a
departmental-disciplinary concern. However, the same type of rela-
tionship obtained — frequency of interaction was associated with
higher incidence of plans. o

In brief, we have seen that socioeconomic factors are related to
the plans of college seniors for postgraduate education. We have also
seen, howevef, that college-related considerations such as choice of
undergraduate major and amount of interaction with college faculty
members and college counselors may also play a significant role in
recruiting students to graduate study. The nature of this interaction
and its potential impact on students should be the subject of future
research.

i




‘ Chapte;} b

Implementation of Plans
the Year Follpwing Graduation

-

A follow-up questionnaire was sent out in Felruary and March
of 1961 o all the June 1960 seniors who participated in the initial-
plans survey. It was assumed that if a student was not (or had not
been) enrolled in graduate or professional school as of that time—in
the year following conferral of the bachelor’s degree—he would not,
in, all probability, enter school during the current academic year.
After two follow-ups to this questionnaire (;nailed to the home ad-
dress of the student) responses were obtained from 4,798 or 79.8 per-
cent of the initial survey sample. There was little difference in the
responéé rate by sex—-’?&’i percent among males and 81.8 percent
amorng females.. '

GENERAL ATTENDANCE PATTERNS

Of respondents to the follow-up inq:uiry, abproximately 22 per-
cent had enrolled in graduate or professional school in the academic

year following conferral of the bachelor’s degree, with expected dif-
ferences according to sex; 26.9 percent of the males and 12.2 percent

of the females were in attendance (full- or part-time) as indicated ih,

Table 20, with 21.9 percent of th- mnales and 8.6 percent of the women
going full-time.!

!

DEGREE ASPIRATIONS
Students wer» asked to indicate the degree they planned to attain.
The distribution ws - similar to the one given as college seniors (see
Chapter I1). When tnese students were asked if they planned to cor-
tinue further study after receiving their first degree, a substantial
minority of those who were working toward a master’s degree indi-

1Figures for actual attendance of males may be compared with plans data indicating that 50 %
percent of the males planned further study at some time following graduation, 26.5 pertent planned
to xo immediately (either full- or part-time) and 21.5 pe’cent planned to go immediately and fulle
time. For women, corresponding plans Dercentages were, reapectively, 34.8, 12.1, and 8.6,

7
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Table 20
Incidence of Graduate or Professional School Attendance Among
4,798 Respondents in Follow-up Sample, by Sex

Type of Males Females Total
attendance
No. % .* No. % No. [
Attending full-time ..._....... 673 219 | 150 86 823  17.2
Attending part-time _....... 156 5.0 ! 61 3.6 217 4.5
Not in attendance................. 2,256 73.1 1,622 87.8 3,768 78.3
Total 3,066 100.0 . 1,733  100.0 4,798  100.0

cated that they would like to continue their work toward a Ph.D.
Thirty-two percent of the males and 24 percent of the females who
were in graduate school indicated. that they definitely planned to con-

- tinue their work toward a higher degree. When asked v’hich degree,
90 percent answered that they would like to work toward a doctoral
degree. A large number of these students appeared to see graduate
education as a sequential accomplishment, first striving for a lower
degree and, if successfui, working toward a highgr degree.

LOCATION OF GRADUATE SCHOOL

The majority of students who were in attendance at a graduate
or professional school in the year ',fo]loiving graduation remained
within the Southern region,? with 248, or 22 percent, of those enrolled
going outside the region for their graduate or professional training.
A little over a quarter of the students 26.4 percent, remained in the
same state but in a different school wﬂ‘:h another 26.6 percent remain-
ing for the graduate degree in the school of baccalaureate origin. The
remaining 25 percent stayed within the region, but went outside the
state where they received the baccalaureate degree. These students
entered some 125 different universities or professional schools within
the United ‘States or abroad. The universities outside the region at-
tracting the largest number of Southern graduates were Harvard,
Radcliffe, New York University, Ohio State and Columbia.

The location of the graduate school attended by these seniors
points out several facts which are of inferest. First, the majority of

2“Southern region® is defined here in terms of the follnwlnz 16 states: Alabama, Arkansas, Dela-
ware, Florida, Georgia, Kentucky, Louisiana. Maryland, Misalssippl, North Carolina, Okllhoma South
Carolina, Tennessee, Texas, Virginia, and West Virginia.




gy >

these stu(\lents (78 percent) chose graduate schools within the region,
and second, universities and colleges which give graduate programs
tend to recruit a large proportion of their students from within their
own' iindergraduate student body.

REASONS FOR CHOICE OF SCHOOL
The selection of a graduate school, as we have seen, tended to be
regionally restricted. In many cases, however, it was also dictated
by particular institutional attributes. What are the reasons given by
students for choice of school? Table 21 gives the ranking of the “mest

Table 21 .
Distribution of the “Most Important Reason” (for Attending the .
Graduate or Professional School in Which You )
Are Now Enrolled), by Sex

Most important reason Males Females

Percent Rank Percent Rank
Excellent training in field ... . ... 25.7 1 29.3 1
Academic reputation __ eeemee. . 2101 2 15.3 3
Received scholarshlp/fellowshlp ................ 15.4 3 175 2
Cost ... ... 9.3 4 52 ° 5
Nearness to home_ ... ... ... ... 1.5 5 13.1 4
Can meet admission requirements. . ... 2.9 6 1.3 7
College teacher recommended. ... . 1.3 7 3.1 6
All others ... .. 16.8 15.2

important reason” for choosing the particular graduate or profes-
sional school. “Excellent training in field of interest” was checked
most frequently by both sexes. The second most frequently-cited
reason by the males was “academic reputation” and the third was
that they had “received a scholarship or fellowship” from the institu-
tion. In contrast to the males, the women listed scholarship or assis-
tantship awards as the second most important reason.

“From this ranking by the students we might infer the most favor-
able conditions under which the male would select a particular gradu-
ate school. He would choose that school with high academic reputa-
tion; one which would provide excellent training in his particular field,
offer him a scholarship or assistantship, and which would be relatively
inexpensive and near his home. This pattern of ideal conditions can
seldom be met in practice. Can a student select an institution which
has high academic standing and which at the same time minimizes the
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cost of higher education? The potential graduate student is caught on
the horns of the dilemma. This is in part an explanation of why he
would have to compromise between high academic reputation and cost.
The compromise is reflected in the regional, often local, selection of
a graduate or professional school — choices reflecting prnorxty of
proximity and lower costs.

FINANCIAL SUPPORT

Among the male seniors, 87.2 percent reported either scholar-
ships, assistantships or fellowships. Among the females, a similar i
pattern prevailed—46.7 percent repofted aid in the form of scholar-
ships or graduate assistantships. The second most important source
of financial support for the males was personal savings: about one-
third received help from parents or the G.I. bill. Among the females,
the second largest source of support was help from parents; one-third
worked on 1 part-fime basis.

Clearly, the male graduate student depends heavily on financial
support from or through the graduate school. The next most impor-
tant source in many cases is savings or help from his family. Among
the females, scholarships and assistantships or other help from the
university were first-ranked, with the second most important source
being help from home. For the women, working part-time was the
third most important source of financial support. Although only 15.4
percent of the males and 17.5 percent of the females indicated that
receiving some type of stipend was the most important reason for at-
tending a particular school, a much larger percentage of both sexes
were actually receiving aid.

THOSE WHO DD .NOT ATTEND

Many of the students who as seniors expressed a desire to con-
tinue the r education one year later were not able to do so. Among
the 3,065 males and 1,733 females in our follow-up sample, there were
1,560 males and 1,029 females who as seniors indicated they planned
to attend 1t some time on a full- or part-time hasis or were undecided
at the time, but one year later were not enrolled in graduate or pro-
fessional school. Financial considerations were most frequently cited
as deterrents (see Table 22),

One out of three who were not enrolled gave this as a reason.
One out of five males who did not enroll were in military service.

)
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Table 22

Distribution of ‘Main Reasons for Not Attending Graduate or
Professional School Among Those Students Who as Seniors
Planned to Attend or Were Undecided, by Sex

Most important reason Males Fimales
Number Percem Number Percent

Kinances, economic T e 556 35.6 312 30.3
Military service . ... .. e .. 328 209 0 e
Desire working exper:ence -3 § . 13.6 322 31.3
Marriage A e e 154 15.0
Still in undergraduate . *. - 8.1 44 43
Grades poor 4 2.4 1 1
Other . .. . 12.8 124 12.0
No response 6.6 72 7.0

Total . . .. ... 100.0 1,029 100.0 |

Whether they will ultimately continue is uncertain. The biggest fac-
tor among women in postponing enrollment was their desire for work
experience while a slightly smaller percentage listed “finances.” Mar-
riage for the women was listed by one in seven as a reason for not
continuing their education in the year following graduation.

SUMMARY

Judging from results of a follow-up inquiry, approximately 22
percent of the Southern seniors surveyed in the spring of 1960 were
enrolled in a graduate or professional school in the year following
graduation. L

Many more 2(445.é;percent) had indicated, while seniors, a plan to

, continue their education at some time following graduation. However,
the proportion actual!y in attendance ore year following graduation
cerresponded, reLttwer close]y to the proportion planning to go on
iminediately fo]lowmg graduation.

Graduate and professxona] education for the majority of students
actually enrolled is regional in location, with only one in five leaving
the region. For many, the institution attended was “local” in that 52
percent were within the same state and 27 percent within the same
institution from which they received their undergraduate degree.

The major source of financial support for these first-year stu-
dents was reported to be scholarships and assistantships from the

institution attended, but only about one in three of t“e 1nales anc half
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of the females reported such aid. The importance of financial aid is
apparent when the students who planned to go as seniors were asked
why they did not attend; one in three of this group cited financial
difficulties. Military service prevented a number of males from at-
tendiry immediately, and it is problematic as to whether they will
continue at the end of their military service.
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Chapter 5

Factors Related to Attendance
m Graduate or Professional School

The analyses reported in this chapter are based on the 4,798
bachelor’s degree graduates who responded to the follow~up question-
naire—3,066 males and 1,783 females. Table 23 indicates how the

. Table 23
Comparison of Returns of Follow-up Study with Original Sample
by Type of Plans Indicated as College Seniors, by Sex

Shaof No. replying to

orioinal scample follow-up query Percont retar
Plans —Shlo Female Male Female Msle  Female
Going full-time ... 1,216 303 990 264 814 87.1
Going part-time ._...___.. 751 434 . b94 852 79.0 81.1
Undecided—not going... 1,226 1,379 1,481 1,117 76.8 81.0
Totsal 3,893 2,118 38,066 . 1,733 8.7 81.8

3,065 males were distributed accordir.g to their plans as college seniors.
Cf the males responding to the follow-up, 990 had, as college seniors,
indicated that they were planning full-time study, 594 had indicated
that they were planning part-time study, »nd 1,481 had indicated that
they were undecided or not going. )

For females, the same classification system exists—of the 1,783
females responding {o the follow-up questionnaire, 264 had as college
seniors indicated they planned to go full-time; 3562 had planned to go
par’-time; and 1,117 had indicated they were undecided or not going.

Also shown in Table 28 is the fact that the resppnse ra‘e varied
but little by type of plans stated as college seniors. Among the males
* o planned to go full-tim« is college seniors, there was a response
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rate of 81.4 percent as compared to 1 response rate among the women

in this category of 87.1 percent. The lowest response rate was among

those students who as undergraduates indicated that they did not vlan

o _to go or were undecided. ,

== The major factor associated with enrollment in graduate or pro-
fessional school in the academic year 1960-61 was whether the re-
spondent-, as seniors, had planned to do so. The magority of those
enrolled had planned to enter graduate or professioral school imme-
diately. There were, however, some who for various reasons had
planned to delay their entrance for one, two, or three years. There
were 690 males in the follow-up study who, as seniors, indicated that
they planned to attend on a full-time basis and would enroll the follow-
ing September. As shown in Table 74, three out of four of these stu-

. Table 24
Percentage of Respondents in Attendance During the Year
Following Cominencement, by Plan Reported During the
Senior Year, by Sex

Plan for attendance No. reporting Percent in attendance
pian at time of follow-up
Male Fo le Male Female
Enter immediately—~study full-time . 690 163 5.9 64.4 .
Enter immediately—study part-time _ 150 % 446 333 . %
Delay entry—study full-time . 238 69 15.5 8.6 tﬁ;
Delay entry—study part-time . 284 137 10.9 8.0 K
Undecided re time of entry—
study fuwl-time . e 62 32 256.8 15.6
Undecided re time of entry— ~
study part-time _ e ... 180 4C 6.8 5.0

dentq were actually enrolled. There were 150 males in the follow-up
study who, as seniors, indicated that they planned to s*tend graduate
or p‘rofessional school immediately on a part-time basis. One year
laten only 44.6 percent were actually enrolle®. There was a higher
proportion of the undecided attending school one year later than of
those students who planned to attend, but after the following Septem-
ber. In estimating future graduate or professional school enrollments
the evidence here indicates that each graduating class of seniors will
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make the greatest demand on graduate and proféssional school facili-
ties the following September, making a decreasing demand each suc-
ceeding year. In general the proportion planning to go on immediately
provides a reasonable estimate of the proportion likely to do so
although individual exceptions must be expected.

NON-ACADEMIC FACTORS!
Education of Parents.

One of the most important nonacademic factors affecting the
plans of students for further education was level of parental gduca-
tional attainment. For males and females who, as ccllege seniors,
reported plans for full-time graduate or professional training Table
25 gives the percentag}e\ who enrolled by February of t)xe following

Ll

o Table 25 K
Educational Attainment of Father in Relation to Attendance in the
Year Following Gra(\l\uation for Respondents Who Pla’ ned
Full-time Study as Seniors, by Sex

Edueational Ie"vgl Males _‘[

Females
of father

No. re- Percent No.re- Percent

porting enrolled yorting  enrolled
8th grade ordess - 167 514 4 487
9thtol2th... .. .. ... ... . 314 52.8 81 3.6
4 years or less of college e, 299 63.5 . 80 47.6
Graduate or professional training .. ... . 205 65.3 58 46.5

year, in relation to level of education of the father. There is a posi-
" tive relationship between educational level attained by the faiher and
the chances of the male senior attending graduate or professional
school. Among the women in the sample, there is no ve'ationship
between the two.

Among male students (full-time “planners”) whose father had
lesS—han an eighth grade education, five out of ten were enrolled.
Among male seniors who came from homes in which the father had
some graduate or professional training, over six out of ten were en-
rolled. There is also a positive relaticnship between the educational

!The analyses which follow are based >n respondents who stuied us college seniors that they
planned to undertake full-time graduate or professional study, without regard to planned time of be-
ginning their studies.
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level of the mother and the likelihood that a male or female would
actually be enrolled one year after graduation (see Table 26).

) Table 26
| Educational Attainment of Mother in Relation to Attendance in the
Year Following Graduation for Respondents Who Planned
Full-time Study, by Sex

- Educational level attained Males Femules

- y methar

: No. re- Percent No. re-  Pareent N

5 - porting  enrelled porting  enrolled H
.8th grade or less N 122 46.7 18 33.3
9th to 12th 405 54.5 92 45.6
4 years or less of college 355 66.4 110 445 I
Graduate or professional training............... 99 59.5 41 46.3

Family Income and Occupational Level

Table 27 gives the various levels of family income and the pro- * :
" portion of students in each family-income-level category who were

Table 27 T
Level of Family Income in Relation to Attendance in the Year
Following Graduation for Respondents Who Planned
Full-time Study as Seniors, by Sex

Males ' Femasles
et S Remno o duh, Tman

Under 2,600 ... .. ... e 52 59.6 | 14 42.8
2,500 £ 5,000-rcrcce oo 186 2.1 | 46 1838
5,000 t0 8.000. . oo 244" 553 19 455
8,000 to 10,000 ... . ... 169 . 591 | " 40 50.0

. 10,000 to 15,000 .. . . 144 604 . 36 388
15,000 t0 20,000 ... ... ... 67 70.1 “16 25.0
Over 20,000 ... .. .. ... 80 67.5 14 50.0

actally in attendance. There is some relationship among males be-
tween family income and the proportion of full-time “planners” en-
rolled in the year after graduation. Income of family apparently is a
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factor affecting the realization of graduate or professioral goals, :
although not a predominant one. &

Occupational level of the father (Table 28) provides no clear in- )
dication of probability that a male who, as a senior, planned to under-

Table 28
Occupation of Father in Relation to Attendance in the Year
Following Graduation for Respondents Whe Planned .
Full-time Study as Seniors, by Sex -

Males Fomales

e w ..
Ot tatmer” * alexety  attending cterery - attonding )

Professional ) . 213 " 66.6 57 47.3

Managers, proprietors ... ... 333 57.9 92 45.6

Cle.tcal and sales ... cvvureueee 112 66.1 19 52.6

Craftsmen and operators ... .. 117 43.5 31 45.1 ’

Service workers 41 52,5 11 72

Retired, deceased ... _....ooeeoo. 174 55.7 54 277

take full-time graduate or professional training would be enrolled.
There are some differences according to occupational level—for ex-
ample, having a father classified as professional was most predictive.
The occupation with the next highest probability was clerical and
sales. For women there was little association between the occupational
level of the father and being in attendance in the year following
graduation. The highest percentage (73 percent), for example, was
associated with the classification of service work and the lowest (28
percent) with those whose fathers were classified as vetired or
deceased,

Summary of Nonacademic Factors

Two of the three indices of socioeconomic position, namely, family
income and occupation of the father, were not closely related to the
achievement of plans. This is consistent with findings reported by
others.* This suggests relative lack of reliance of students on direct
family support, and the impm'tance of scholarships, assistantships,

L

2See, for example, Miller, Norman, One Yrar After Commencement {Chicago: National Opinion
Resexrch Center, Jui * 1963), p. 33,
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and other jobs (as well as support by spouse) in zmpleme‘ntmg plans
for further education.

Timing of Development of Plans )
Timing of establishment of career goals is a significant variable.

-
ER

Table 29 gives the percentage of full-time “planners” who enroli‘efi;z

- Table 29
Tlmmg of First Consxderatxon of the Possibility of Postgraduate
Study in Relatiori tp Attendance in the Year Following
’ Graduation for Respondents Who Planned
’ Full-time Study, by Sex

First considered Males Females
posu{ad-nto study
No. re- Percent " No.re Percent
porting enrolled perting _  enrolled
Before college ’ 395 67.3 65 492 -
Freshman/sophomore years ... 186 60.7 46 46.6
Jinior year : 241 £2.6 75 48.0
Senior year 136 419 72 34.7
Other time 31 419 6 333 .

one year later, according to the time when they first considered the
possibility of graduate or professional education. The earlier the stu-
deut (whether male or female) first considered this possibility, the
higher the incidence of attendance in graduate or professional school.
The proportions differ by sex in that there are generally lower attend-
ance rates among females than among males. Among the male seniors
who planned to continue on a full-time basis, 67 percent who first
thought of graduate or professional education belore college were
actually enrolled. This percentage dropped to 61 percent among those
who made the decision when they were freshmen or sophomores, to
58 percent for those who decided as juniors, and 42 percent among
those who decided as seniors. Among the women there is a similar
relationship, although a less pronounced one.

ACADEMIC FACTQRS AFFECTING PLANS AND ATTENDANCE
Two academic factors are clearly related to enrotlment in gradu-
ate or professional school one year after college graduation. The firat
of these is the undergraduate major of the student and the second is
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‘academic achxevement as reﬂected in the decile ranking of junior-
year grade-pomt average. .

Magor erld :

~ As shown earlier, a strong relatxonsh ip obtains between the area
of undergraduate major and plans for graduate and professional edu-
cation. Table 30 gives the percentage of full-time ‘“planners” who

Table 30
Field of Undergraduaue Major in Rélation to Attendance in the
Year Following Graduation for Respondents Who Planned
Fuil-time Study as Seniors, by Sex

Undergraduate m}‘qr Males ; Females

No. with Percent No. with Pereent

major enrolled * 1aajor enrolled

. Physical Science ...ooeeeeeeeenne 148 722 11 54.6
Biological Science ... oo .. 136 69.1 22 68.1
Social Science . 171 59.0 37 45.9
Humanities and Fine Arts.....i....... 248 58.4 83 45.7
Education 5 62 30.6 66 33.3
Engineering 62 b1.6 o -
Business and Public Administration 108 444 . 4 76.0
Pre-Med., Gen. Health, Nursmg ...... 68.4 13 23.0
Agncultural and Forestry 22 464 PR
Home Economics -oeeeeoveomececeeceaces — e 15 . 40.0

NOTE: See Table 16 for classification of underzndu;u major field.

actually enrolled one year l'ater, by undergraduate major. Among the
males, those who as undergraduates majored in the physical sciences
evidenced the greatest incidence of attendance in the following year.
A second area of undergraduate major from which high proportions
of graduates go on is biology, and the third and fourth undergraduate
areas which have high attendance rates for male students are repre-
sented by premedical and social science fields. Among females, the
undergraduate major 1s not clearly 1elated to graduate enrollment in
the year after graduation. The highest probability for females, by
undergraduate major, is in the biojogical sciences; the second highest
is in the physical sciences.

Academic Standing

The relationship between class standing (decile rank of the
junior-year grade-point average) and attendance in the year after
graduation is positive and highly significant (Table 31). The range
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- X Table 81
Junior-year Academic Standing in Relation to Attendance in the
" Year Fo]]c\nying Graduation for Respondents Who Planned
Rull-time Study as Seniors. by Sex
\

Decile, GPA* Males Forrales

Junior year
No. in Percent No. in Pereent *
decile enrolled , _;dedlc enrolled
(Low) © 68 32.3 7 571
1 91 40.6 11 182
2 56 376 13 . 133
3 8 51.2 12 18.7
4 80 52.5 15 33.3
5 86 61.6 26 384
6 105 56.1 11 434
1 63 63.2 . 30 50.0
8 100 68.0 49 571
(High) O 137 M3 51 52.9

*Grade-point average.

of percentages for males is from 32.3 (lowest tenth) to 77.3 at the
upper tenth. Among females, the association between the grade-point
average and enrollment in the year following graduation is reflected
by a range from under 20 percent (in the lowest 40 percent academic-
ally) to over 50 percent in the three highest tenths. (The relatively
high percentage reported for women in the lowest tenth is based on
only seven cases.)

SUMMARY
The analysis reported in this chapter is based on a follow-up of a

sample of college seniors from the South’s Class of 1960. Those stu-.

dents who responded to a “plans” and a “follow-up” questionnaire
were classified according to the plans which they had stated as seniors
and those who had planned full-time study were identified. Both non-
academic and acad :mic factors seem to be related o attendance in the
first postgraduate year for these students. The two most important,
both of them “academic,” were academic performance (grade-point
average) and undergraduate major. Among males who planned full-
time study, thnse who majored in the sciences and those with high
academic standing were most likely to be enrolled during the year
after graduation. The conclusion suggested regarding sex differences
in that most of the factors (academic and nonacademic) which,
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\
among men, are associated with planning to continue graduate or
professional education end with realizing these plans do \qot operate
to the same extent among women. In both cases, however, academic
achievement is a major predictor of attendance. ‘\\
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" Chapter

Summary and Discussion

¥

. \ L
In the spring of 1960, 22 percent of a regional sample of college
seniors, expected to graduate in June, 1960, indicated that they
planned to enroll in a graduate or professional school during the aca-
demic year, 1960-61. Another 23 percent planned to go at some later
time and 55 percent were either undecided about their plans generally
or were definitely not planning.to continue their formal education at
any time after graduation (29.5 percent in this latter category). While
it is difficult to obtain strictly comparable data on the career plans of
college seniors nationally, evidence available from two studies involv-
ing the educational plans of college seniors in national samples pro-
vides a reasonable basis for comparing incidence and ‘nature of plans
for further education among college seniors in the South with inci-
dence among seniors in the nation as a whole.

A survey conducted by the National Opinion Research Center,}
involving some 34,000 seniors expected to graduate in June 1961, one
year after the sample of this study, revealed the foliowing:

1) about 77 percent of the nation’s seniors planned to attend
graduate or professional school at some time after graduation in June,
1961;

2) some 32 percent of the seniors planned to be in attendance
during the 1961-1962 ac%demic year; an additional 80 percent planned
to go thereafter and named = specific date; while 16 percent planned
to go but did not give a date;

8) less than one-fourth (22.8 perscent) said that they did not
plan to attend graduate or professional school.

Differences due to wording of questions regarding plans and other
considerations related to§ sampling and methods of analysis preclude

gsa’gama A. Davls, Great Aspirations. Voli.me One (Chicago: National Opinion Research Center,
1963,
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strict comparability between studies. It is not necessary, however, to
rely on cross-study comparison of findings, for the question of regional
variations in planning for graduate attendance was examined in the
NORC study cited. When a representative sub-sample ‘of the national
sample of some 34,000 seniors (Clasa of 1961) was classified accord-
ing to location of the undergraduate institution of the respondent,
“...there is a consistent regional difference, schools in the South being
lower on plans, schools in the Northeast being higher, and with North
Central and West being intermediate.” (pp. 377-378).

In terms of plans for continuing in the year fo]]owmg graduatxon,
percentages by region were as follows:

New England, Middle Atlantic .............. (39 percent)
Nortl. Central ... - (31 percent)
Mountain, Pacific ... - (31 percent)
South, South Central ... (21 percent)

(It is clear, incidentally, that the figure of 21 percent for attend-
ance “next year” in the NORC sample corresponds quite closely to the
percentage of 21.8 percent reported for the sample of the present
study.) 4 -

In a somewhat similar, but less comprehensive, study of the edu-
cational plans of the Class of 1958, Gropper and Fitzpatrick? found
that 66 percent of the seniors planned to attend graduate or profes-
sional school, 24 percent were undecided, and avout 11 percent were
not planning to attend.

Moreover, relatively speaking, fewer Southern than national
graduates were oriented toward giaduate as opposed to professional
training; of those with plans for further education in the region, 68
percent were orier .ed toward graduate school, whereas in the Gropper
and Fitzpatrick sample, 86 percent of the planners were graduate-
school rather than professxonal-school oriented.

The foregoing evidence suppotts strongly the conclusion that
there is a substantial lay between the region and the nation in the
incidence of plans among college seniors for continuing their study
following the bachelor's degree—a lag which the South can ill afford.
While there were some differences in the wording of revelant ques-

1George L. Gropper and Rubert Fitzpatrick, Who Goes to Graduate School? {Pittsburgh: Amer-
fean Institute for Research, 1959) p. 29.
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tions and the procedures employed in the various studies, the same
basic trends were reflected internally in one study (the Davis study) ;
both studies cited above involved samples which were roughly con-
temporaneous vis @ vis the sample of this study, one having graduated
two years earlier and the other one year later than the South’s Class
of 1960. 2

SOCIOECONOMIC FACTORS AND THE ASPIRATIONAL LAG

The lag between the region and the nation in student aspirations
to continue in graduate or professional school is in part related to the
socioeconomic level of the region itself. This study and others have
shown a relationship between education, income, and occupational
level of the parents and plans of their children to continue their edu-
cation beyond the undergraduate level. There are two ways in which
the relatively lower socioeconomic level of these parents is reflected in
the a3pirational level of their children. There is a smaller proportion
of fathers with graduate or professional training in the South than
nationally, and this is associated with a smaller proportion of college-
age youth enrolling in our colleges. Also the probability that a student
coming from this particular type of family background will plan to
attend a graduate or professional school is less than for the nation
as a whole.

These regional differences can be seen in the comparison between

our regional sample and the na’ .al sample studied by Gropper and

Titzpatrick. Among the male respondents in the national sample,

" 191 percent reported fathers with a graduate or professional degree

as compared with 11.2 percent in the regional sample; a higher pro-

portion of female respondents than }pales reported fathers’ education

as graduate or professional in the national sample (82.2 percent), as
well as in the regional sample (14.8 percent).?

Similar differences appear in the occupational levels of the two
samples. In the national sample, 21.6 percent of the males and 29.5
percent of the female respondents reported that their fathers’ occu-
pation was professional or semiprofessional as compared with 14.6
percent of the males and 16.9 percent of the females in the regional
samples. Among the respondents in our regional sample, 27.2 percent
of the males and 28.8 percent of the females reported fathers’ occupa-

21bid., p. 38
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tion as business or managerial as compared with 28.2 percent for the
males and 26.2 percent for the females in the national sample. On the
other hand, there was a noticeable difference in the proportion classi-
fying the fathers’ occupation as clerical or sales—16.9 percent of the
males and 13.8 of the females in the nativnal sample as compared with
10 percent of the males and 9.5 percent of the females in the regional
sample placed the father in this occupational category.

These comparisons point up a major factor in the lower prop~r-
tion planning advanced training among Southern students; compara-
tively sr _aking a smaller proportion of students in our regional sample
came from families with high educational and occupational attain-
ment. However, even at comparable levels of attainment, incidence of
student plans is lower, regionally. This is best illustrated by compari-
son between the regional sample and the national survey cited. In the
national survey 79 percent of the male respondents reporting that
their fathers” education was at the level of the Ph.D. or a professional
degree indicated plans for an advanced education as compared with 67
percent of the male respondents in the regional sample.® The differ-
ential importance of level of occupation of the father is seen in the
fact that 78 percent of the national sample reporting fathers’ occupa-
tion as professional or semiprofessional planned to continue in gradu-
ate or professional school as compared with only 61 percent of the
male seniors from “professional” families in the regional sample.
Among the male respondents of the national sample classifying their
fathers’ occupation as business or managerial, 71 percent planned to
continue their education as compared with 47 percent of the males in
a similar occupation in the Southern region.® )

Not only do we have the phenomenon, in the South, of a lower
propertion of our college students coming from families at the higher
socioeconomic levels, but the relative importance of these higher socio-
economic levels on the aspirational level of ¢* 2 students is much less.
Future developments within the region should up-grade the socio-
economic base from which the colleges recruit their students. Also as
graduate and professional education becomes a more important part
of the middle-class value system, the proportion of students planning
to continue their education should increase.

41hid,

$1bid., p. 38
*lbid., p. 37




In the interim it seems that more dircet recruitmert programs
should be designed to encourage articulation between the college and
universities and the high schools (earlier and better-informed consid-
eration by high school and college students of the possibilities of
graduate and professional training). As Gropper and Fitzpatrick
have peinted out, the student who plans professional training is most
apt to make this decision before college whereas the majority of stu-
dents planning graduate work, as shown in the study, first consider
thie train.ng while in college. Thus influences during the college years
are relatively mere important for career plans of prospective graduate
students. Tle results of this study indicate that both the college
faculty and professional counseling programs in college may be effec-
tive in influencing coilege students, but rels*” relv few institutions take
full advantage of this opportunity. It way o sund that choice of

major is a primary factor affecting the studenws plans for graduate
work.,

THE REALIZATION OF PLANS

The number of studenis in attendance at graduate or professional
schools nine months after graduation is closely related to the number
~{ students who planned to do so as seniors. Thus, the lag oetween
region and r ation n the proportion ot students planning to continue
their graduate and professional education should be reflected in the
proportion actually earolled in some graduate or professional program
nine months later. If we use the results of a national survey conducted
by the Bureau of Social Science Research, Inc., for the National
Seience Foundation, as a basis for comparison, then such a lag is
quite evident Accordin~ to the report, “close to one haif of the June,
1958 vollege graduates in the survey attended graduate or professional
«chuol at sume time Yetween graduation and the summer of 1960 ; one-
tni" fthe m+ .nd one-fifth of the women either obiained graduate
or professiona. ucgrees or were enrolled as degree candidates.”?

The -egional inquiry reported herein covered only one year after
graduation and did not ask specifically whether the student had ever
becn enrolled, but rather asked for actual enrollment at the time of

¢ follow-up. Ore out of fi;e males were actuzlly enrolled in the re-
givnal sample gne year after graduation as compared to one out of

"National Science Fout 'stion, Tuo Years After the College Degris (Washington: 1T 7, Govern-
ment Printing Office, 1963) p. 27,
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three men in the national sample who enrolled within two years fter
graduation. One out of ten females from regional colleges were en-
rolled one year after graduation as compared to one out of five women
in the national sample actually enrolled in graduate or professional
school at some time within two years after graduation.
More direct comparison, clearly substantiating the conclusion of
a substantial lag in atter.dance rates as well as in aspirational levels,
is provided by a follow-up study of the Class of 1961, conducted by the -
National Opinion Research Center.8 It will be recalled that 32 percent
of the seniors nationally in the Clasg of 1961 planned to enroll during
. the academic . ar 1961-1962. One year later, according to the follow-
up survey repori, “. ..385 percent of the respondents report having
been enrolled for at least part of the academic year 1961-1962.” There
were, as in the sample of this study, both “defectors” who planned but
did not go, and “joiners” who deciaed to go after making other plans.
But consistent with evidence advanced earlie, that plans as sen-
io1 3 constitute a valid predictor of student behavior in respect to en-
rollment in the year following graduation, Miller reports that “there
is a substantial relationship between plans and enrollment: fully 78
percent of all those who planned to earoll in 1961-1962, however tenu-
ous these plans may have been at the time, in fact did so; 85 percent
of those who did not plan to enroll in 1961-1962 acted accordingly.”
(p. 3) "
FACTORS AFFECTING GRADUATE ENROLLMENT
As previousiy indicated, the findings of this regional survey sug-
gest that the most significant factor related to enrollment in graduate
and, or profe sicnal school is whether the student had planned to do
30, i.e., level of educational agpiration. In looking at the relationship
_.ween selected socioeconomic factor> and attendance in graduate
anu professional schuol one year later, it is significant to note that
level of education of the parents, particularly the fat:er, appeared
to “e a more important socioeconomic factor than either income or
occupation. This is consistent with the findings of the National Science
T undation-sponsored study, which suggested that “it is the family
educational level—rather than its economic—that appears to be the
dominant factor....”® In an overall assessment of the socioecnnomic

sNorman 2tl' r One Vear After Commencement {Chicago: National Opinion Research Center,

June 1963—Repor 93i. pp. 2+3.
*National Sci e Foundation, op. ¢it . p. 39,
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factors, the study reports: “While personal buckground presumably
had some influence on graduate enrollment for the men in this study,
it obviously was not a decisive factor.”!1® As a further justification of
this finding they state. “This is in line with the results of other sur-
veys of graduate students whieh show that family background often
is crucial in the decision to enter college, but after the student leaves
home and becomes a member of a college community, his later career
and, in particular, graduate study decisions largely depend on college-
related rather than home-related influences.”11 "~ .

The acamedic (college-related) factors influencing graduate or
professional school attendance found in other studies are area of
undergraduate major and the undergraduate grade-point average. In
this survey, the highest probability of planning and actual attendance
in graduate or professional school in the male student sample ws
found among those students in the highest grade-point-averuge deci’
The undergraduate field in which students had the highest probabil
of planning for and continuing in graduate or professional training
was found among the biological sciences. Although the study con-
ducted by the National Science Foundation did not use a measure of
academic performance,!? figures were provided on atiendance at
gra " 1ate or professional school by undergraduate field. Their findings
regarding the ranking of the undergraduate majors as to the highest
proportion in attendance two years later are closely comparable to the
findings of this study, although the proportion going on from the re-
spective discipiines is considerably less for the Southern sample. (This
is in pa.t due, as previously noted, to different time intervals after col-
lege graduation—the NSF study covered a two-year period whereas
the present study was concerned with attendance in the year following
commencement.)

In summarizing the results o7 this study as compared to several
others which have been made in the last four to five years on a na-
tional basis, our findings essentially agree as to the rzlationship and
importance of socioeconomic and academic factors in areas both of
planning and attendance in graduate or professional school. The
major discrepancy is found in the proportion of students who wanted
to go and actually did so—much lower in the Southern sample than

Nbid,

"1bid, pp 39-40. .

*See Miller, op cit, pp 9-11. for evidence regarding the relationship between an Academic Per-
formance Index and graduzte school enroliment in the year following college graduation.
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nationally. It has been argued that this is consistent with the deficit
which has been shown to exist in the proportion of Southern families
from the upper bracket of education, occupation, and income. And, as
we have seen, level of educational aspiration is affected by these socio-
economic factors. In the case of actual postgraduate attendance,
socioeconomic considerations are important but typically not decisive.

It is quite evident that the factors operating to motivate students
to undertake graduate and professional education are not unique to
any particular section of the country. The difference in graduate- and
professional-school attendance rates between the South and the rest
of the nation would sopear to be a consequence of the fact that many
college stud :nts in the region do not establish an early commitmet:t to
postgraduate study and are not being encouraged to develop high
levels of educational aspiration. The regional deficit in the proportion
of families in which parents have high levels of education, high in-
come, and professional occupations must be considered one of the
basic underlying factors contributing to the lower levels of educa-
tional aspiration.

It is evident that enrollment in a graduate or professional school
represents the culmination of a complex process which is influenced by
a large number of interacting factors. Implicit in the cumulative na-
ture of the process is the need for appropriate attention to it at various
stages in the educational (career) development of prospective gradu-
ate students. The recruitment of students for graduate and profes-
sional educatinon will require vigorous efforts aimed at exposition of
the advantages of and opportunities available for graduate and pro-
fessional study.

An adequate expository program not only must stress the impor-
tance of advanced preparation, but it almost must stress very early
the necessary prerequisites for gradnate and professional programs.
The process of recruitment into professional education (medicine and
law, for example) is more fully institutionalized than the process of
recruitment of graduate students (and t' 2 “rules of the game” are
more clearly understood). Accord.ngly, special attention must be
given to exposition of the nature and demands of graduate study and
the characteristics'of graduate schools and departments at appropriate
stages in the developme.t of all potential graduate students; the
earlier this is done, the sooner a student can begin to give considera-
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tion to the problem of developing and imrlementing appropriate edu-
cational plans.

The future growth of graduate and professional education in the
Southern region undoubtedly will be affected by a general upgrading
of its socioeconomic position. However, rate of growth may also be
affected by the intensity of direct efforts to recruit proportionately
more qualified individuals to programs of graduate and professional
study. It is now time for our graduate and undergraduate institutions
to give active cunsideration to the development of deﬁmte plans and
programs for expediting the recruitment process.
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The Plans Questionnaire

SURVEY OF CAREER PLANS OF COLLEGE SENIORS

. Sponsored by
The Southern Regional Education Board
and )
The Southern College Personne! Association

Dear Senior:

° Your institution is cooperating with the sponsoring organizations listed
" above in a study which will provide information about the after-college
plans of seniors throughout the South. We need your help in supplying us
with the information requested inside. You and your institution have been
selected by .icientific sampling procedures so that your answers will repre-
sent college seniors all over the region.

You are asked in this questionnaire to provide information regarding your
own plans for further education or for employment-following graduation.
Your responses to this questionnaire will remain confidential. No indi-
vidual will be identified in the report of the study. The summary of all
responses will be uf great value to your own institution and te other “col-
leges and "iniversitiés in the region.

“n cooperation with your institution, we have se'scted a time for distribut-
ing the questionnaire which we hope will be convenient for you. It will only
take a few minutes to fill in the answers to the questions in succeeding
pages. Please remember that you will be doing the survey a real service
by completing the questionnaire and returning it as soon as possible. It
would be most helpful if you would do this right away, but in any case
within the next week. The questionnaire can be retur.aed without any
envelope or stamps.

Thank you for your help and assistance.
Sincerely yours,
Charles M. Grigg

IMPORTANT NOTES

1. You don’t need an envelope or postage to rveturn this queé’éonnaire. Just
follow the instructions under the flap of the back cover.

2. The small numbers next to (or underneath) the spaces provided for
checking answers to some questions are there simply for coding and
processing. Disregard them in making your response.
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bl




S R Ty oy
|
\

-

SURVEY OF CAREER PLANS OF COLLEGE SENIORS

Ignore numbers underneath or keside spaces provided for checalng your answers

to certain items (e.g., —"T; 2), (Please Print.) .
Iacntification —— —— —

o _ 2) (3) (&) (6) N

Last name First name Initial(s) . -

Name of institution
Give address where you can always be reached:

(Street number—rural route—city-——state)

1a. When did you decide upon your present major? . (8)
Before College 1
- Freshman year 2
Present Major Field Sophomore year 3
Junior year 4 .
Other 3
When
1b. Have you ever had a major other than your present one? (7)
* No 1
This is my second.... 2 —

First major if different from above This is my *hird..... 3 .
- = ‘
I have had 4 or more 4

-

2. Will you rank the following as to their importance in helping you make your
decision as to your present major? (There are six groups listed: rank them
from one to six in terms of the importance of their influence on this decision
by entering 1 by most important, 2 by second most important, etc.)

(1) Parents . __ — (2) High school teacher...... o (8)
(3) Friends or relatives (4) Vocational or guidance
in occupation you counsellor in college
plan to enter_._.. .. {not faculty) ...oooeeeeo.cen (9)
- 12-3 49
(8) College teacher......_. — (6) Fellow-students ... (10)
1 . ®

3. Place a check (V) opposite each foreign language which you have studied for
two or more years in high school and college combined. If lers than two years

in any one language, or if you have not- studleu any language, check the ap-
(11

propriate alternative below.

French 1 Greek 6

German 2 Other. 7

Spanish 3 Specify Language

Russian 4 Some study but less than 2 .

Latin 5 years in any one language 8
No language study at all 9
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4a

4c.

W

9a.

ERIC

Aruitoxt provided by Eic:

Have you decided at this time what occupation you plan to pursue? If you
have reached a decision, when did you reach it? (12)

No 1 Yes—Junijor in college 6 v
Yes—Junior in high school 2 Yes—Sen‘or in college 7
Yes—Senior in high school 3 Yes—In sarvice ... 8
Yes—Freshman in college 4 ______ Other time (when?)._. 9
-Yes—Sophomore in-college 6 ——.— -Undecided ... 10 -

. If you have decided upon an occupation, would you deseribe it in specific

terms. If undecided or have not made up your mind, please describe the occu-
pation you have given the most consideration. (13, 14)

If you have not indicated college teaching as a career, which of the following
statements is most ap_licable, ' 15)

I have considered «ollege teaching as a career 1
and row think of it as one possibility.

I have considered the possibiilty of such a career 2
and have definitely decided against it.

I have never seriously considered college 3. _
teaching-as a career objective.

Will you rank the following as to their importance in helping you make your
occupational decision. (There are six groups listed. Rank them from one to
8ix in terms of the importance of their influence on your occupational decision
by entering 1 by most important, 2 by second mos¢ i:nportant, ete.)

(1) Pavents ... ... (2) College teacher ... (16)
2-3 Y
{3) Members of occupation (4) Vocational or guidance
you plan to enter ... — counsellor in college.... - an
(6) Own choice, what (6) High school teacher.... - (18)
seemed best at time - 4-9
12-3

During your college career, how often have you talked with a college guidance
counsellor concerning a choice of occnupation? (19)

Never
1 -

EOm:e or twice Several times __‘Frequently

3

. During your college career, how often have you talked with any member of( g}ae

teaching faculty concerning your choice of occupz:ion?

——Never Once or twice Several times __ _Frequently
1 4

2 3
During your college career, has any faculty member - —er _aggested the possi-
bility of college teaching as a career or offered infc .on regarding college
teacking as a career? (21)
; Yes zNt)

How important were the following in your choice of an occupation? Place a
check (V) in appropriate column for each item.

Very Ot Some Mot Imper-
Item Number Important Importance t{antatall
(1) "Provide an opportunity to use my . (22)
special abilities or aptitudes.”.... . .. .
. 12 X (¢]
© 61
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ERIC

Aruitoxt provided by Eic:

%.

/ 10a.

10b.

10c.

1la.

11b.

Very Of Some Not Impar-
Important Importance tantatall

(2) “Provide me with a chance to earn
a good deal of money.”

1 2 [
(3) “Permit me to be creative and
ongma] -
4 3
4) “vae me social status and prestige.”__.. - - —
_(B) “Give me an opportunity to work (28)
with people rather than things.” < 5
12
(6) “Enable me to look forward to a
stable, secure future.” ... 3
1 2
(7) “Leave me relatively free of
supervision by others.”. n
4 3
(8) “Give me an opportunity to be
helpful to others.” 5
1 8

Most important was (write the appropriate item number) 24)

Are you planning to go to graduate or professional school?

__‘No ‘Undecided (25)

2Yes—full time ___;Yes——part time

When did you first consider the question of pursuing graduate or

professional training? (26)
Before college ................ 1 In Service 5
Freskman or sophomore 2 Other time
(Specify)
Junior ... weecetooee 8 —— Have never considered
Senior ............................ 4 going on ... 7

If you are undecided or definitely not planning on going to graduate or pro-
fessionel school, would you indicate under what co'ldmons (if any) you would
consider attending. If none, please write “none.” (27)

Lf you are not planning on going to graduate or professional school
please skip to page 6, question 22a.

If you are undecided or definitely planning on going to graduate or profes-
sional school after getting your bachelor’s degree, indicate the field in which
you plan to major. If undecided at this time indicate this below. (28, 29)

For what degree do you plan to study? (30)
Master of Arts ... .. 1 Doctor of Medicine....... 6 —
Master of Science ... ... 2 Doctor of Education ... y
Master of Education ... .3 —— Doctor of Philosophy.... 8 —
Bachelor of Laws ... .4 Other ... 9

Specify degree
Doctor of Dental Surgery. 5 — Undecided .10
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11c.

12,

13.

15.

16.

ERIC

Aruitoxt provided by Eic:

11d.

11e.

14a.

14b,

After you receive the degree indicated above, do you plan to work fox\
another degree? (81)
— No Yes—- Yes— Yes— Undecxded

1 2 Ph.D 3 Ed. D. 4 other
When do you plan to start your graduate work? (32)
By September, 1960 ... ... 1 After Military Semce 4

By Sepwmber, 1961 ... 2 Undecided
After September, 1961 8

i

If you are not going by September, 1960, wou]d you give reasons
for the delay. (33)

2
Ed

¥
Will you rank the following as to their importance in helping you make your
decision to continue in graduate or professional education. (There are six
g ;oups listed: rank them from one to six in terms of their importance in
influencing your decision.)

(1) Parents (2) Friends or relatives_.... _:?‘_(34)
{3) Friends or relatives in (4) Vocational or guidance

occupation you plan personnel (non-teaching)

to enter... — . or counsellor .....e......... _1_3_(35)

(6) College teacher............

(6) High school teacher...... . (36}
12-3 : 49

During your college cureer, how often have yoy talked with any member of
the college teaching faculty concerning questions related to your econtinuing

in graduate or professional school? (37)
Once or Several Frequenuly Never
1 Y twice 2 times 3 ‘

During your college career has any member of the college teaching faculty
contacted you (as opposed to your approachmg him) to oﬂ"er any encourage-
ment or suggestions concerning your going on to graduate or professional,
school? (38)

No _
3

Yes, one ———Yes, several
1 2

Y

If Yes to the above qGuestion, please give a brief sumniary of their sugges-
tions concerning graduate or professional education. (39)
Ed

During your college career, how often did you talk with a college guidance
counsellor concerning questions related to graduate or professional

education? (40)
Onceor . Several Freq.ently Never
1 twice 2 times 3 4
Will you rank the following reasons as to their importance in r g your

decision to continue in graduate or professicnal education. (There are six
reasons listed: rank them fromn one to six in terms of the importance of

their influence on your decision.) o
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(1) Interest in subject..... - (2) Knowledge is important

12-3 9
(3) Preparation necessary (4) Additional degree would
for a specific increase chances for
occupation ... —_— higher salary — 7(42) ]
12
(5) Allow me to be creative (6) Prepare me to accept
and original ... & administrative position (43)
123 Lt - _ 49 .
17a. Whut graduate school do you plan to attend? (If undecided, indicate
this below.) (44, 45)
School A State

.

17b. List the colleges or universities to which you have applied for admission.
(If you have applied to none, indicate this below.) (

School State School State

School State School State

T

School State School State

17c. ~ Place a check (V) by any of the above colleges or universities to which
you have" applied for an assistantship, scholarship, or fellowship. 47)

18. What type of financial arrangements do you intend to make to support your
graduate or professional study? (48)

Graduate assistantship. . 1 —____ Support from family __.....

5
Graduate scholarship.... 2 _____  If married, wife work.... 6
QOutside work, part time 3 Loan fund 7

. 8
9

Savings .4 GI Bill
Other (what?)

19a. How important has each of the following been in your decision to attend the
graduate or professional school of Your chojce?

item Number Very Of Some Not Impor-

Important Importance tant at all
(1) Cost - (49)
12 X )
(2} Family preference — -
1 2
{8) Size of graduate or professional school : = n
(4) Nearness to home..... - - =
(6) Academic reputation of the graduate or .
professional school (50)
L. 12 X (]
(6) Excellence of training in field I am
interested in _. .oorieeeeens - - ;
(7) Will receive scholarship or
assistantship e e mmmensaonneean 7 - -
(8) I can meet the admission requirements - - -
(9) The school’s graduates can make gcod
contacts __.. . ... = = = (61)

o M

ERIC b

Aruitoxt provided by Eic:




20.

21.

22b.

19b,

22a.

iy

v

Item Number Very Of Some  Not Impor-
Important Importance tant st all

(10) My co’lege teacher recommended it.

1 2 3
(11) Friends or-relatives in-occupation you
plan to enter recommend it . -
: R ¢ 3
(12) Other (what?)
Most important was (write in appropriate item number) (62, 53)
If you could choose any graduate or professional school in the United
States, which one would you most like to attend? ° (54! b5)
= Name of Institution Location
There are an r of graduute scholarship and fellowship awards available
to qualified studerits. Will you list those you are familiar with below. It you
know of nene, pleade write “none.” . - (66)

THIS IS WHERE YOU BEGIN AGAIN—THOSE OF YOU WHO INDI-
CATED THAT YOU WERE NOT PLANNING ON GOING TO GRADUATE
OR PROFESSIONAL SCHOOL. THOSE OF YOU WHO HAVE JUST

gga%’laETED THE PREVIOUS SECTION SKIP TO QUESTION 23a,

How important has each of the following been in your Qeéisrio’n not to go to
graduate or professional school ? -~

Item Namber Very 0! Some  Not Impor-
Important Importance tant at all
(1) It would cost more than I could afford .. - = = (67)
2
(2) 1 would rather get married - 5 :
2
(3) My college teachers think I should
- not go
4 3 ]
(4) My college grades are toc low. ... ... - =
(5) I don’t think I have the ability - . (58)
(6) Tired of school.... - 7
(7) Practical experience better than
additional education.........coueeeee. ... y - -
{3) No advantage in graduate work - 5 =
(9) Most people I know (my family and
friends) do not go to graduate or
professional school _._... — = 5 (69)
(10) I have never thought about. why
I might not go to graduate or
professional school ...... - > 5
(11) I am too old--~-don’t want to take time y - -
(12) Gther (what?)
Most important was (write the appropriate iter number): ___ __ (60,61)
6‘ = 65
{
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THE NEXT SECTION IS COMPOSED OF A FEW BACKGROUND QUES-
TIONS. THESE ARE IMPORTANT AND WILL ENABLE US TO COMPARE
THE PLANS OF STUDENTS WITH DIFFERENT CHARACTERISTICS.

23a. Age (t0 nearest birthday): Years (62, 63) _
23b. Sex: ‘1 Mile Female (64)
2

23c, Are you: Single Married 5 Divorced - Separated (65)
1 . 2 N

- 24, In what size cofn[punity have you spent most of your life? (68) -
1_— A metropolis with half & A city of 10,000 plus to -
million 9r mare people 50,000 people
. 2 A suburb of such a 6 —___ A town of 2500 to 0,000
metropolis people
3 A city of 100,000 plus 7 A town under 2500 people
to 500,000 people
r 4 A city of 50,000 plus 8 On a farm

to 109,000 people

EE

25. Indicate the last year of schoolirg completed by both your father and your
mother, respectively, by placing a check (V) in the appropriate column.

(67) . (68)

By Father Last Year of Schooling Completed By Mother
. Some grade school . .oes oo .
Completed eighth grade
_. Some ‘high school .. .
_ . Completed high school ..
. ..Some college ... ormmens coreeeceeenee B
. Completed college -...... . -
... Some graduate or professional work ... ... T
. Completed graduate or professional training... 8 ——

T

00«3 C Tt b O DD

26. What is your father’s occupation? Please give title and a brief (69)
description of what he does. . —

27. What is your family’s income? (70)
Under $2,500 . ... .. 1 $10,000 plus to $15,000... .. 5
$2,500 plus to $5,000 . _ 2 .  $15,000 plus to $25,000.... 6
$5,000 plus to $8,000 . 3 ———  Over $25,000 . .. T e —

$8,000 plus to $10,000 . 4

28. College students have different ideas about the main purpose of college
education. Some of their ideaz ..e listed below. Indicate your opinion by
checking: H (high) next to the statements you consider highly important;
M (medium) next to the statements you consider of medium importance;
L (low) next to the statements you consider of little importance, irrelevant,
or even distasteful to you.

Item Number °© High  Medium Low

(1) Provide vocational training: develop
skills and techniques directly
applicable to your career . -

(1)

12 X
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Items Number High Medivm Low
(2) Develop your ability to get along
with different kinds of pecple S - .s
{8) Provide a basic general education and ’
appreciaticn of ideas
& ' . : b
~ {4) Develop your knowledre and interest
ir mmunity and world problems___. - = 5
(6) Help develop yonr moral capacities,
ethical standards and values ? < (12)
1
{8) Prepare you foz a happy marriage
and family life
1 F] 3
28a. Most impor{ant is (write in appr-priate item number): __ (78)
2. On the average, what percent of his wurking ti-~s do you think the typical
*  college teacher devotes to each of the followiiy stivities? What pevcent
of his working time do you think should be spent «.. each? Assume 100 per-
cent in all and give your best estimate for each activity.
Percent of work Percent of working time
time actually spent Activity . Wwhich should be spent
% ——— Research and writing T
Y% rceemeen.Talking to students Yo
% . Making and grading tests T
- —.Conducting ¢! ) %
— % ...,____._Preparing for classes -%
% e..Committee and administrative work...... %
% Reading and thinking %
100 % Each column should add to 100 percent 100 %
N
Q 09 87
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Appendix B

The Follow-Up Questionnaire

SURVEY OF CARF™-, FLANS
1. Are you now attending a graduate . professional school?
1—VYes, fu!l time__ 2—Yes, part time__ 3—No.
If “No” to Question 1, skip to Question 12. ,,
2. What is the nanie of the college or university you are now attending?

3. ’_Yhat degree are you wcerking toward?

4. Do you plan to continue further graduate study after receiving your hrst
graduate degree?

1—Yes - 2—No 3—Undecided._____

. If yes to Questiun 4, give the degree

Whiat school or department are you getting your ﬁrst. degree given in
Question 3?

7. Wkat ae the sources of your financial support <while in graduate school?

6

3

(Check 18 many as apply to you.) v
0—Schols:rship 1—Assistantship.____ 2—Fellowship—_ |
3—Loan “rom institution.— . 4—Savings__. 5—Working part time___
6—%Wiie working. 7—Other A

8a. Check each of the following if they were important in your choice of a
graduate or professional school.

0—Cost - .
1—Family preference . ...
2—Size of graduate or professional school
3—Nearness to home
4—Academic teputation of the graduate or professional school......
b—Excellent training in field i am interested in
6—Received ~~".virvship, assistantship or fellowship. .o ...,
7T—I can meet the admission requirements.........
8—The school’s graduates cun make good contacts
9—My college teacher vecommended it ._... :

" 10—Friends or relatives in occupation I plan to enter
recommended it

11—Other (what?) _ . .. .. c
8b. Which of the above items was most important (Number—____ )
Second in importance (Number—___.__ ) in your choice?

9. What are your occupational pla'ns after getting your degree ™

S A .1 Tox: Provided by ERIC
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ALL RESPONDENTS ANSWER THE REMAINING QUESTIONS
MARITAL STATUS

10, If not l'sted under Question’Q as your chosen occupation, have you considered
college teaching?

1—Yes__ 2—No.

11. If yes to Question 10, what factors decided you against going into college
teaching as a profession: ’

NOW SKIP TO QUESTION 15
IF NO TO QUESTION ONE, WOULD YOU ANSWER THE FOLLOWING
QUESTIONS?

12. Which of the following statements express your position or attitude toward
graduste or professional training?

1—Have considered graduate or professional training
,2—Plan to enter gradu.te or professional school within the next
two years !
3-—Have applied to a graduate or professional school for admission
4—Do not plan to enter graduate or professional school within
the foreseeable future
5—Definitely do not plan to continue in greduate or professional
training
6-—Have never considered graduate or p:rofessional training . ...

13. If you checked statements one, two, three ¢ four in Question 12, what pre-
vented ycu from entering school at the presen! time? .

14, What are you doing at the present time:
1—Working (give specific occunation)
2. -Military service______
3—Housewife________
_ 4—Other

15. Single_____ Married Divorced or Separated Widowed

16. If married, number of children_

17. If married. give occupation of spouse__.

(Be specific)
18, Age__

19. Sex: 1—Male ____ 2—Female_____

20. If married, age at marriage

LA VU UU U |

70
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